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The Athletic program at Eastern Oregon University (EOU) is made up of 26 staff members (6 females and 20 males) and services approximately 375 students (25% of the student body) in the intercollegiate sports of: football, men’s and women’s basketball, softball, women’s soccer, women’s volleyball, men’s and women’s cross country/track and field. The EOU athletics programs are members of the Cascade Collegiate Conference, Frontier Conference (Football Only), and the National Association of Intercollegiate Athletics (NAIA) Division II in Cross Country, Women's Soccer, Basketball, Volleyball, Softball, and Indoor and Outdoor Track & Field. 

The Athletics program ascribes to the NAIA Champions of Character Initiative which includes striving for excellence in five core value areas of: Respect, Responsibility, Integrity, Sportsmanship, and Servant Leadership. Each team is required to complete at least one servant leadership project per year. In addition, coaches, staff, and student-athletes are encouraged to participate in Champions of Character trainings and workshops.

Mission
The Mission of the Athletic program is as follows:

Intercollegiate athletics are integral to the overall educational experience at Eastern Oregon University. As a cultural attraction of campus life, EOU athletic programs endeavor to connect the University with the Eastern Oregon region, and reflect high standards of studentship, sportsmanship, fair play, and concern for the individual and community. All student participants and department personnel are dedicated to academic and athletic excellence at the conference, regional, and national levels. EOU is dedicated to a philosophy of firm institutional control of athletics, to the unquestioned academic and financial integrity of the athletics program, and to the accountability of the athletics department to the values and goals befitting higher education (http://www.eou.edu/saffairs/mvg/mvg_athletics.html). 
Vision

The Vision of the Athletic program is:
The educational values, practices and mission of the institution determine the standards by which we will conduct our intercollegiate athletics program. The primary responsibilities of student-athletes are academic pursuits: their academic outcomes and engagement with a wide variety of campus and community activities should positively represent their peers. Students on intercollegiate teams at EOU will strive to be representative of the overall student body from the standpoints of academic preparation and especially academic outcomes. The EOU Athletic program contributes to the affordability of high quality education for students by providing grants-in-aid and opportunity to learn valuable life lessons. Student-athletes, coaches and administrators will efficiently utilize available funding to effectively compete at the highest level of competition (http://www.eou.edu/saffairs/mvg/mvg_athletics.html).  

Strategic Priorities


The Athletic program has identified the following strategic priorities:
· Recruit, retain, educate and graduate student-athletes.

Graduation is the ultimate goal for each and every student at EOU. Intercollegiate athletics contributes to the development of academically qualified and athletically talented student-athletes as people by instilling a variety of values including teamwork, competitiveness, work ethic, mentoring of teammates, wellness and culturally diverse experiences that serve as the foundation for success in life. The Department promotes, encourages and honors high academic achievement by student-athletes. 

· Integrate and engage student athletes in the campus community.

Student-athletes should be encouraged to be participating members of their campus communities, not isolated from others as a ‘culture apart’. Student-athletes, like other students at EOU, shall have opportunities to participate in a wide variety of co-curricular activities (e.g., more than one sport, student government, fine arts). Student-athletes will be measured by the same standards as other students in admissions, financial aid, and academic programs.

· Support, appreciate, and promote gender equity and diversity.
Intercollegiate Athletics plays a central role in diversifying the institution, and will contribute to a spirit of tolerance, respect for others, and a willingness to be open-minded. Athletic personnel are committed to maintain an environment that values cultural diversity and gender equity among its student-athletes and intercollegiate athletics department staff. Every student-athlete -- male and female, majority and minority, in all sports -- will receive equitable and fair treatment. 

· Promote good citizenship via responsible and reflective action in community affairs. 

EOU Athletics is committed to the education of the student-athlete as a whole person by expecting positive behavior and character development. As role models throughout the Eastern Oregon region, EOU student-athletes and personnel have a social responsibility to improve the community they live in. The Department of Intercollegiate Athletics personnel and student-athletes will reflect a positive image by adhering to high standards of conduct reflected in the NAIA Champions of Character Program, the EOU Student Handbook, and the EOU Student Representative Code of Conduct.

· Promote and encourage competitive excellence.

While all of our programs seek to achieve a high level of competitive excellence, the academic integrity of the student-athlete experience is never to be compromised in the pursuit of winning. The program will strictly adhere to the rules, policies and directives of the institution and the Oregon University System, along with the constitution and bylaws of the NAIA, Cascade Collegiate Conference, and Frontier Conference. Coaches and administrators will be ever vigilant to ensure the integrity of the academic and competitive experience for all student-athletes (http://www.eou.edu/saffairs/mvg/mvg_athletics.html). 

Measurable Objectives


The Athletic program has identified the following measurable outcomes:
· The retention, graduation and transfer degree completion rates for student athletes will exceed those of full-time on-campus student non-athletes at EOU.

· The academic performance of each EOU athletic team will be evaluated on an annual basis, utilizing the following criteria; (a) Team Grade Point Average over 3.00; (b) Percentage of team members on Dean’s List ( 10%.; (c) Percentage of team members in Academic Peril (Academic Warning + Probation + Suspension) (10%).

· The Department, with participation from all teams, will annually engage the campus community in a service-learning project.

· The Department will conduct a survey during the 2006-7 academic years to ascertain the number of student athletes engaged in campus activities, with the results utilized as a benchmark to set a measurable objective for subsequent years.

· The Department will conduct an annual orientation sessions for minority student-athletes.

· The Office of Institutional Research and Assessment will conduct a valid interest survey of on-campus female students on a triennial basis to aid in Title IX compliance efforts.

· Female sport coaches and selected female student-athletes will participate in an annual planning session with the Assembly Athletic Committee on how to change perceptions concerning gender equity and diversity at EOU.

· Each EOU athletic team will annually perform one community service project.

· All teams will strive to finish in the top third of their respective conference on an annual basis.

· The Department will increase the percentage of its budget from external sources (e.g., Booster Club) to 20% within five years (http://www.eou.edu/saffairs/mvg/mvg_athletics.html).
FALDO Concepts and Assessment
Following is an overview of the Frameworks for Assessing Learning and Development Outcomes (FALDO) and an assessment and analysis of the Athletic program utilizing the 16 FALDO components of: Career Choice, Collaboration, Effective Communication, Appreciating Diversity, Personal and Educational Goals, Healthy Behavior, Independence, Intellectual Growth, Leadership Development, Satisfying and Productive Lifestyles, Meaningful Interpersonal Relationships, Realistic Self-Appraisal, Enhanced Self-Esteem, Social Responsibility, Spiritual Awareness, and Clarified Values.
Career Choice


The Career Choice concept discusses the advantages and objectives of employment with regard to education. The overall goal of students attending college is to obtain an education in order to support themselves and their families in the future. Therefore, it is important for students to be exposed to a variety of career options as they endeavor to reach their full potential.  


The theoretical context for learning and development with regard to career choices includes the equation “Behavior is a function of the Person interacting with the Environment, B = f (P x E)” (FALDO, 2006, p. 29). This equation indicates that the behavior of an individual depends upon how that individual interacts with the environment for which he or she lives. One such theory that backs this equation is that of Super. Super (as cited in FALDO, 2006) indicates that “career decisions are determined by socioeconomic factors, personal abilities, characteristics, and exposure to opportunities over a lifetime” (p. 29). Holland and Lutz (as cited in FALDO, 2006) identify six types of categories related to vocational choice: “realistic, intellectual, social, conventional, enterprising, and artistic” (p. 29). Career development, then, includes psychological and cognitive development, self awareness, and personalities – all of which the college student experiences on a daily basis. 

The FALDO (2006) identifies the following relevant variables to consider when assessing career choices:

	· Articulates clearly personal values
	· Identifies personal skills and abilities

	· Communicates personal interests
	· Able to match personality with job

	· Has work experience
	· Engages in volunteer experience

	· Comprehends the world of work
	· Able to construct resume or vita

	· Knows the steps of a job search
	· Able to write clear job objectives

	· Describes preferred work environment
	· Ties out-of-class with in-class learning

	· Documents knowledge gained
	· Has knowledge of various careers and jobs

	· Engages in goal setting (p. 30).
	


As we endeavor to assess the career choice concept for the athletics program, it must be recognized that at Eastern Oregon University many of the athletes, especially football players, have the aspiration of playing professionally. Therefore, the first year or two of an athlete’s academic career usually take second stage in their life. Recognizing these norms, the athletic program developed measurable objectives (identified previously) for which to guide both the coaches and athletes on a course to reshape these norms. The second measurable objective is specifically related to the intent and construct of the career choice concept, which states:

The academic performance of each EOU athletic team will be evaluated on an annual basis, utilizing the following criteria; (a) Team Grade Point Average over 3.00; (b) Percentage of team members on Dean’s List ( 10%.; (c) Percentage of team members in Academic Peril (Academic Warning + Probation + Suspension) (10%) (http://www.eou.edu/saffairs/mvg/mvg_athletics.html).
This objective assists the students to articulate personal values, learn how to set goals and priorities, and helps students to develop and identify personal skills and abilities. This objective has been clearly measured by the academic success of the student athletes as shown in Appendices A and B. 
The Football Program’s Academic Game Plan (AGP) is a tool that is identified as meeting the objective of career enhancement. The AGP requires each team member to have a 3-ring binder that includes necessities for the classroom (pen and pencil, yellow hi-liter, 3-holed pouch to secure items in binder, a 12” ruler, dividers for classes and notes, and white lined paper for taking notes). In keeping in line with NAIA eligibility regulations, the students must meet the following criteria each term/year:

· Enrolled in a minimum of 12 units while in season

· Cannot drop below 12 credits at any time in season

· Cannot drop a class without consulting the coach and getting approval

· Must sign up for weight training class with coach

· Must have 36 degree applicable units over a 2.0 GPA to be eligible

· If a scholarship recipient, must complete 45 degree applicable credits with a 2.0 GPA

In addition, each student-athlete must develop a weekly master calendar that outlines projects due, time to do research, etc. and meet weekly with the coaching staff in MAC’s grille (in center of campus and in the student union building). The objective of the weekly meeting is to assist the students with their academic success, review draft papers, celebrate successes, and discuss unmet goals. The AGP meets the relevant variables of articulation of personal values, communicates personal interests, engages in goal setting, documents knowledge gained, and ties out-of-class with in-class learning.
Collaboration

The collaboration component indicates that collaboration is the key to learning. Focusing the collaboration on real life issues, as Dewey (as cited in FALDO, 2006) indicates, is where “genuine learning takes place” (p. 37). In addition, collaboration is one of the principles tied to Boyer’s (as cited in FALDO, 2006) idea of connectedness to community through communication. Therefore, it can be stated that “education is not exclusively an individual experience because it takes place in a social context that inextricably links the individual to the collective or community” (FALDO, 2006, p. 37). The FALDO further indicates that collaboration strengthens an individual’s personal link to the community and that students need to be able to gain experience in independence and interdependence in order to be able to work collaboratively. Collaboration, therefore, incorporates “interpersonal relations, cooperation, and teamwork” (p. 37). 
Some of the theoretical contexts considered when determining or enhancing collaboration include:

Chickering and Gamson’s  seven principles of good practice in education; student development theory; Kohlberg’s cognitive dimensions of moral reasoning; Chickering’s seven vectors of identity development; Loevinger’s approach with regard to ego development; and Kegan’s cognitive and affective orders of consciousness (FALDO, 2006, pp. 38 and 39).

These theories cumulatively indicate that one’s ability to work collaboratively is developed over time and is based upon one’s individual personality and ability to work with others in a variety of settings. 

The FALDO (2006) identifies the following relevant variables to consider when assessing collaboration:

	· Works cooperatively with others
	· Contributes to achievement of group goals

	· Seeks feedback from others
	· Establishes and maintains meaningful interpersonal relationships

	· Exhibits effective listening skills
	· Treats others with respect

	· Establishes mutually rewarding interpersonal relationships with friends and colleagues
	· Exhibits necessary balance of independence

	· Works well in team settings
	· Exhibits conscientiousness and self-awareness

	· Exhibits civility and kindness
	· Seeks the involvement of others (p. 39).


Upon careful review of the relevant variables and examples of achievement identified for the collaboration concept in the FALDO, the Athletics Department exemplifies these variables in the areas of team participation, the Academic Game Plan, camps, community service, campus committee service, and service to the campus and field of athletics overall.
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Team participation. In athletics it takes a team to make a successful program. In order for the team to be successful, it takes cooperation, constructive criticism, the establishment of goals, excellent communication skills that include civility, kindness, respect, and self-awareness. This past year, the men’s and women’s basketball teams exemplified the achievement of each groups goal – winning. Both teams won the Cascade Collegiate Conference title and went on to play in the national championships.

.
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Mountaineer Women Mounty Up! 


Academic Game Plan. As previously discussed, the AGP has been a critical component to the success of the football team’s overall GPA increase over the past three years. As students learn to collaborate with coaches and fellow students with regard to their academic issues, they are developing effective listening skills, treating others with respect, becoming more aware of themselves as individuals, and learn to seek the involvement of others. 

Camps. Athletic camps play a dual role with regard to collaboration. First the student-athletes participating in the facilitation of the camp are learning skills critical to collaboration. Not only are they learning to collaborate with their coaching team, but they are also collaborating with their coach. This allows the student-athlete to experience what it is like to coach and deal with the petty issues that come up on a daily basis. It requires the student-athlete to effectively listen, work well in a team setting, work cooperatively with others, develops interpersonal relationships with others, helps them to develop and exhibit the necessary balance if independence and interdependence in team settings, and helps them to increase their self-awareness. The other area of collaboration that the camps contribute to is that of the campers themselves. They, too, are exposed to all aspects of the relevant variables for the component of collaboration.


Community service. The athletics department participates in community service and recognizes its value as giving to the community and helping the community to see the student-athlete as a contributing member of society. In the winter of 2008, the football team and coaches started the “Reading Buddies” program. Each week 10-12 different players go to an area elementary school to promote reading. The student-athletes read to the children and, thereby, create relationships and role models for the young students. 


Other community service projects that all teams participate in include Habitat for Humanity, leaf raking, park cleanup, downtown clean up and [image: image4.jpg]


beautification, and the first annual EOU Beautification Day. For the past four years, the women’s basketball team has participated in the National Safe Kids Week. “Playing the role of Smokey the Bear, Sparky the fire dog as well as dressing up as crash dummies, the Mountaineers helped make safety fun in honor of National Safe Kids Week” (http://www.eou.edu/athletics/news/wbx/5-2wbxcomservice.html).

Campus committee service. Student-athletes are encouraged and invited to serve on a variety of campus committees, some of which include staff searches, athletics committee, budget committee, Hoke renovation committee, just to name a few. The student-athletes that participate are considered a full member of the committee and have equal opportunity to voice their opinions and contribute to the overall success of the university. By their service, they do develop life-long collaboration skills and effectively demonstrate the relevant variables identified by the FALDO in this area.

Service to the campus community and field of athletics overall.  Leadership plays an important role in collaboration and effective leadership is what the athletics department is fortunate enough to possess. The Athletic Director, Rob Cashell, recently received two outstanding awards – NAIA Region I Athletic Director of the Year and the Cascade Collegiate Conference AD of the Year for 2008. These accomplishments do not come easy and are definitely as a result of effective collaboration and interpersonal relationships, involvement of others, and the achievement of group goals within the department. 
Effective Communication

The effective communication component discusses the history of communication and the importance of effective communication that includes “understanding, living with, and learning from others” (Dewey, as cited in FALDO, 2006, p. 45). Further, the FALDO indicates that communication is a critical skill to develop because it affects how an individual develops over their lifetime. Knowing when and how to communicate is critical because “lack of communication or poor communication begets fear and fear stands in the way of learning, development, and community” (FALDO, 2006, p. 45), all of which we strive to teach students in the college setting to achieve.
Communication takes on many forms and students experience a variety of avenues of communication throughout the day. Each of these experiences (classroom, club, athletics, theatre, etc.) is an opportunity to assist in the development of the whole student. However, in order to be an effective communicator, the individual must be able engage in an exchange of information between, at minimum, two individuals – one as the sender and one as the receiver. At any given time, an individual will experience either one or both. What is important is “the degree to which the original sender’s message matches the receiver’s interpretation” (FALDO, 2006, p. 45). This takes practice and encompasses good speaking and listening skills.
The FALDO (2006) identifies the following relevant variables to consider when assessing effective communication:

	· Writes coherently
	· Speaks effectively

	· Influences others through the written word
	· Influences others through the spoken word

	· Expresses thoughts and emotions through writing
	· Expresses thoughts and emotions through speaking

	· Articulates abstract ideas
	· Uses appropriate syntax

	· Writes essays or personal letters
	· Presents orally

	· Writes in an organized fashion
	· Speaks in logical and orderly terms

	· Communicates in non-traditional forms (e.g., email, performance, body language)
	· Moves from general topics to specific topics in writing and speech (p. 46).


Upon careful review of the relevant variables and examples of achievement identified for the effective communication concept in the FALDO, the athletics department does not necessarily contribute at an academic level for students in this area, with the exception of the Academic Game Plan and the satellite writing and math lab.
Academic game plan. Through participation in the ACP, athletes are assisted with developing the skills necessary to communicate effectively within the classroom. Student assignments are reviewed and revisions suggested. Most important, students are commended for their efforts and rewarded with passing grades, at minimum, in the classroom.
The satellite writing and math lab. The Quinn satellite writing and math lab was established in 2006 in an effort to enhance the athlete’s academic abilities and to reach the students where they are. It was recognized that most of the athletes spent the majority of their day in the Quinn complex. It made sense, then, to bring the lab assistance to them. The first year of implementation, students “checked it out.” During the 2007 academic year, students did use the lab more frequently, however not as often as the Learning Center would have liked. Upon review of the lab usage, it was noted that students utilized the lab more in the fall and winter terms; students and tutors found the space to be cramped and hard to tutor in; and the math tutors were not utilized. It was noted that the students did use the computers. 
Looking at the statistics with regard to team GPA (Appendix A); it appears that athletes are gaining the experience necessary to help them to achieve effective communication. A comparison for next year will reveal whether or not the Quinn lab contributes to student success.
Appreciating Diversity

The appreciating diversity component talks about difference and how it is important to understand a variety of perspectives since each individual perceives the world in a different light.  It further indicates that institutions of higher learning must “ensure that students are taught to competently work in diverse environments and value diverse cultures” (FALDO, 2006, p. 51). This directive is as a result of the lack of progress being made within society as it relates to equal access and prosperity. The fact that there is a lack of progress can be backed up by statistical data. The Chronicle indicated that “while 64% of full-time students at four-year colleges graduate within six years, less than half of all Black and Hispanic students do so in that period of time” and that “differences in graduation rates between Hispanic and White students are seven to fifteen percentage points higher at one fourth of all four-year institutions” (Burd, as cited in FALDO, 2006, p. 51).
Appreciating diversity includes the recognition that a pluralistic society is necessary in order to achieve acceptance and appreciation. “Diversity requires systemic change in the institution’s culture so that all members of the community feel valued, experience a sense of belonging, and honor each other’s differences” (FALDO, 2006, p. 51). Appreciating diversity also includes the recognition that diversity is not merely about one’s color of skin, but rather includes all aspects of society such as, “physical setting, organizational factors, common characteristics, and social climate of colleges and universities” (Bean & Eaton, as cited in FALDO, 2006, p. 51). Institutions of higher learning, therefore, play a huge role in the diversification of their campus and its climate that is portrayed. The ideal campus climate would be one that “foster[s] a sense of awareness, appreciation, and understanding of the differences in and contributions of others” (p. 51). Further, systemic change is at the core of diversification.
When considering the theoretical contexts of diversity, the reader is encouraged to consider “two types of diversity: diversity-in-kind, and diversity-in-mind” (FALDO, 2006, p. 52). Diversity-in-kind refers to “the coexistence and appreciation of people from various backgrounds, racial/ethnic groups, and cultures” and “implies a mix of genders, physical characteristics, and sexual orientations” (pp. 52 and 53). Diversity-in-mind, “refers to the multiplicity of viewpoints and opinions often referred to as the multiplicity of thought” (p. 53). These two types of diversity reveal the complexity of diversifying an individual, campus, and community.
The FALDO (2006) identifies the following relevant variables to consider when assessing appreciating diversity:

	· Accepts others
	· Defines diversity accurately in ones’ own words

	· Understands others culture
	· Employs complex reasoning

	· Seeks involvement with people different from oneself
	· Understands ones own identity

	· Articulates the advantages of a diverse society
	· Understands ones own culture

	· Challenges appropriately the use of stereotypes by others
	· Seeks involvement in different interests and activities

	· Develops appreciation for art, music, and forms of expression by others perspectives
	· Articulates the challenges to a diverse society

	· Understands the impact of diversity on one’s own society
	· Appreciates the presence of different viewpoints 

	· Defines pluralism accurately in one’s own words (p. 54).
	· 


Upon careful review of the relevant variables and examples of achievement identified for the appreciating diversity concept in the FALDO, the athletics department assists students in this area in the following ways: incorporating the appreciation of diversity in the department mission, diversity training opportunities, and student demographics.

The mission. Recognizing that the athletics department is “a cultural attraction of campus life” (http://www.eou.edu/saffairs/mvg/mvg_athletics.html), the athletics department strives to develop inclusiveness and awareness by implementing fair and equitable recruitment strategies that contribute to the overall mission of the university, as well as the mission of each intercollegiate athletic sports team.
Diversity training. Athletes participate in a diversity training workshop each fall in an effort to assist student-athletes with diversity issues that may arise throughout the year. The diversity training is provided in collaboration with the Multicultural Center and International Programs. The training discusses differences, stereotypes, and racism. It also exposes students to opportunities to make change, starting with themselves. 

Student demographics. At EOU, the student athlete population represents approximately 25% of the on-campus student body population, or approximately 375 students. The fall term 2008 on-campus student population was 1,678. The minority population representation at EOU is about 390 students as identified in Table 1. Table 2 identifies the student-athlete representation with regard to sport and gender. 
	Table 1

Eastern Oregon University

Student Body Ethnicity Overview

	Ethnicity
	Number
	Percent

	American Indian/Alaskan Native
	27
	.016

	Asian/Pacific Islander
	68
	.041

	Black
	20
	.012

	Hispanic
	51
	.030

	White
	1,288
	.768

	Nonresident Alien
	52
	.031

	Resident Alien
	21
	.013


	Table 2

Eastern Oregon University

Sport Participant Overview

	Sport
	Number of Participants

	Women Sports

	· Basketball
	13

	· Volleyball
	16

	· Softball
	18

	· Soccer
	18

	· Cross Country
	14

	· Track and Field
	30

	 # women participants
	109

	Men Sports

	· Football
	99

	· Basketball
	16

	· Cross Country
	14

	· Track and Field
	34

	 # men participants
	163

	Total number of participants
	272


The athletics department recognizes the need for diversity training and multicultural competence and continually seeks ways in which to improve the awareness, acceptance, and competence of multicultural issues. Further, the athletics department is aware of the racial issues that minority student-athletes experience within the campus and local community and strives to alleviate such issues through the avenues of community service, discussions with local law enforcement, and the downtown association.

Personal and Educational Goals

The personal and educational goals section brings out that as students progress through college, they begin to develop the skills necessary to formulate and set goals and expectations. This section discusses Howe and Strauss’ book Millenials Rising and indicates that “today’s college generation tends to accept authority, cooperate on teams, follow the rules, and believe in themselves and the future of the nation” (FALDO, 2006, p. 61). The FALDO posits the following question: “what is the function of college for such high thinking, optimistic youths?” (p. 61). 

Throughout history it has been verified that students attend college to gain knowledge. More important, however, is the reality that students identify who they are as individuals and what they want to do in the future with regard to careers and families. In addition, students develop life-long relationships and experience many lessons learned.  Herein lays the responsibility of student affairs professionals, to “consider how [our] programs and services impact student learning and achievement of [identified] outcomes (FALDO, 2006, p. 61). In order to develop the whole student, student affairs professionals need to become familiar with and put into practice student development theory.

The theoretical contexts discussed with regard to personal and educational goals include Perry (dualistic way of thinking), Chickering (seven vectors), and Loevinger (ego development). Of particular interest to me is the concept of ego development. The FALDO (2006) indicates that Loevinger’s theory focuses on “ego development [which] is best summarized as a process of restructuring one’s personality from self-protection and opportunism to a more integrated frame of reference,” further indicating that “this may be related to the restructuring that is necessary to reposition one’s personal and educational goals” (p. 62). Hence, indicating that as a student makes his or her way toward graduation, their thought process changes and what they initially determined to be their goal in life, may shift more than once as they experience development and gain knowledge. 

The FALDO (2006) identifies the following relevant variables to consider when assessing personal and educational goals:

	· Sets and articulates individual goals
	· Identifies educational goals and objectives

	· Identifies personal goals and objectives
	· Uses goals to make decisions

	· Sets realistic goals
	· Understands the effect of one’s goals on others

	· Understands the effect of ones goals on self
	· Identifies obstacles to achieving goals and ways to overcome them

	· Exhibits behaviors consistent with one’s goals
	· Sets and articulates educational goals (p. 63).


Upon careful review of the relevant variables and examples of achievement identified for the personal and educational goals concept in the FALDO, the athletics department assists students through coaching, the Academic Game Plan, and camps.

Coaching. Coaching is more than leading a group of individuals to a field and a winning athletic season; it is about engagement, care, understanding, and leadership of individuals that are contributing members of society. That is exactly what takes place in the athletics department. The coaching staff members are very dedicated individuals that will bend over backward to assist, not only their athletes, but any student in need. Through coaching, coaches teach goal setting, decision making, and the best ways in which to reach the identified goals – both for the team and as individuals.
Academic Game Plan. As indicated previously, the AGP assists students with setting and achieving their academic goals. This is accomplished through mentoring, tutoring, and successful completion of each task and course with a 2.0 GPA. Through this program, students are also encouraged to make decisions (classes to take, fitting them into athletic schedule) that will be proactive rather than destructive. Students must participate fully in their class planning and are taught to recognize their limitations (academic, time constraints, in-season practices, etc.) when determining the courses for which to take. 

Camps. Student-athletes gain personal and educational goals through participating in and facilitating camps. Through camp participation, students are able to set goals for themselves and their campers, identify the objectives of the camp, how to assess goal achievement, and how to use goals to make decisions. Some decisions student-athletes may consider with regard to personal goals would be whether or not they really want to be a coach or camp counselor. In addition, student-athletes learn to work as a unified group.

Healthy Behavior

The healthy behavior component highlights the importance of understanding that “[h]ealth embraces many elements of life; it is not simply the absence of disease or injury, and it is not just a medical, or clinical, quality” but rather, “health supports the capacity to learn; when health is compromised, learning is constrained” (FALDO, 2006, p. 69). Health matters, then, is more than a cold or flu. Health encompasses nearly every aspect of a student’s life, such as stress, mental disorders, relationships, drug and alcohol use, etc. and can affect their academic success.
Of particular interest is the concept that the learning and living community plays a role in the student’s health. When students conform to the norms of their friends and teammates, they “make decisions that affect their health” either “consciously or unconsciously” (FALDO, 2006, p. 69). The biggest health risk is that of alcohol consumption. Not only does it have a negative effect on the individual consuming, but it also has an effect upon those around them. If the individual is drunk and belligerent late at night in the residence hall, the residents in that hall are exposed to the disturbance and, therefore, affected.
It is important, then, to take positive action toward alleviating the negative behavior and “change the drinking patterns of the student population – which means changing the campus culture itself” (FALDO, 2006, p. 69). This is a powerful statement. It is also a statement that can be accomplished through a variety of means. One way is to be familiar with four constructs of theory as identified in this section. They are:

1. Kohlberg’s Theory of Moral Development

2. Chickering’s Psychosocial Theory of Student Development

3. Bandura’s Social Cognitive Theory

4. McLeroy, Bibeau, Stecker, and Glanz’s Ecological Perspective (p. 71).

The FALDO (2006) identifies the following relevant variables to consider when assessing healthy behavior:

· Is able to learn at the level of their potential

· Demonstrates and reports engagement with academic and co-curricular activities and challenges in college

· Chooses and exhibits behaviors that promote health, reduce risk, and strengthen relationships

· Participates in recreation and fitness activities

· Demonstrates positive self-care, including healthy diet, regular exercise, personal hygiene, and sufficient sleep in routine patterns

· Demonstrates emotional well-being and care-taking in relation to self and others

· Understands and can explain the relationship between health and one’s capacity to meet personal, academic, and long-term goals

· Exhibits caring attitudes and forms authentic and mutually rewarding human relationships

· Appreciates and responds to the opportunities and challenges of human differences; can affirm differences of opinion and world-view

· Understands the essential connections between personal health and the quality of the natural, campus, and human environments; can articulate how the health of individuals is linked to the health of the natural environment and their community

· Recognizes their role in fostering and sustaining a sense of community (p. 72).

Upon careful review of the relevant variables and examples of achievement identified for the healthy behavior concept in the FALDO, the athletics department assists students in all aspects of healthy behaviors. Whether a student is participating on a team or on a community service project, healthy behavior permeates the athletics arena. Students gain knowledge from physical fitness courses, game plan exercises, and camp facilitation. In addition, all students benefit from the wellness program and state-of-the art fitness center. The wellness program affords student-athletes the opportunity to work one-on-one with a fitness trainer and a nurse practitioner to ensure safety of the proscribed training program and overall health of the individual. The fitness center is a relatively new facility and provides many ways in which to work on strength training or exercise regiments.
Independence
The construct of independence is one of identity and is as a result of the gained ability of the student to “act independently and to exert some control over one’s environment, and includes a sense of task mastery, internal locus of control, self-agency, and self-efficacy” (Benard, as cited in FALDO, 2006, p. 79). Benard is here saying that, over a period of time (or in stages), students do gain independence. The extent in which the student gains independence depends upon the maturity level and “self-reliant behaviors” and ability to “function autonomously” (p. 79). Studies indicate that the more independent an individual is, the more likely they will be successful academically. 
The FALDO (2006) further indicates that student development in the area of independence is “characterized by increased emotional and instrumental independence, which includes self-directedness and freedom from the need for validation of others” (p. 79). The underlying thought, then, is that independence is a component of one’s identity development.
The FALDO (2006) identifies the following relevant variables to consider when assessing independence:

	· Exhibits self-reliant behaviors
	· Manages personal finances well

	· Exhibits ability to function interdependently
	· Accepts supervision as needed

	· Manages time effectively
	· Functions without need for constant reassurance from others

	· Makes decisions and acts in congruence with personal values
	· Acknowledges personal strengths and weaknesses

	· Identifies personal, work, and lifestyle values
	· Sets and pursues individual goals (p. 80).



Upon careful review of the relevant variables and examples of achievement identified for the independence concept in the FALDO, two areas within athletics stand out – the Academic Game Plan and student employment. 


Academic Game Plan. When students take advantage of the AGP opportunity, they begin to embark on a journey of learning and personal development. As students progress through the program, they begin to see how important it is for one to be able to become self-reliant and function independently. Students learn that they are responsible for the academic performance and decisions they make, no one else. Upon completing the first year of the AGP, students are able to navigate their own way through registration, tutoring, seeking out assistance, and academic success. Academic success, then, contributes to their realization of strength and self-worth.


Student employment. The Athletics department offers a variety of opportunities to pursue employment in fields they may want to pursue related to athletics. The student employee positions in athletics are leadership positions and require independence and the ability to make decisions (health, safety, fiscal, discipline) on behalf of the institution. As students gain experience, they learn to manage their time, acknowledge personal strengths and weaknesses, and learn to work independently.
Intellectual Growth
Intellectual growth is the objective of higher learning and a core attribute of the development of the whole student. The FALDO (2006) identifies two distinct differences between cognitive development and intellectual development and states that “intellectual development is often related to knowledge acquisition while cognitive development refers to changes in the way a person thinks” (p. 87). While the theorists Perry, Kohlberg, and Magolda contribute significantly to the intellectual growth construct, the main theory that intellectual development is based upon is Piaget’s. 

 The FALDO (2006) identifies the following relevant variables to consider when assessing intellectual growth:
	· Thinks critically
	· Uses information from a variety of sources to make decisions/opinion

	· Uses complex information to make decisions
	· Completes a course

	· Obtains a degree
	· Expresses appreciation for literature, fine arts, math, or science, etc.

	· Applies prior information to a new situation or setting
	· Speaks fluently and effectively

	· Writes coherently
	· Utilizes one’s own informed views in writing essays, poems, speeches, etc.

	· Produces personal and educational goal statements
	· Gains knowledge

	· Solves problems (p. 88).
	


Upon careful review of the relevant variables and examples of achievement identified for the intellectual growth concept in the FALDO, the athletics program contributes to such growth by providing team participation opportunities, support for Spring Symposium presentations, encouraging club and organization participation, and recognizing achievements.

Team participation. As students participate in their sport, they are exposed to a plethora of issues that may challenge their intellect and ability to express them selves. Through team participation, athletes learn how to function as a team, take into consideration others thoughts and beliefs, think critically (best plan at the moment to achieve the objective), and how to use complex information to make on-the-spot decisions.

Spring Symposium. Each year, EOU offers an opportunity for students to share research projects they have completed throughout the year at the annual Spring Symposium. Students must submit a proposal and have a sponsor for their presentation. Not all students that submit proposals are accepted. This past year, several student-athletes participated and shared their research on a variety of topics. One of the athletes had an opportunity to present his research on global warming and the myths behind it. The presentation was given before a full auditorium and the student presented the pros and cons of Al Gore’s movie An Inconvenient Truth, along with other relevant data. While it cannot be fully stated that it is as a result of his participation in athletics that he gained the experience to present, it can be stated that through his participation in sports, his experiences have contributed to his overall development.
Leadership Development


The leadership development section discusses, for the most part, Alexander and Helen Astin’s Social Change Model of Leadership Development. The Model was developed in 1996 and is made up of Seven Cs that are: (1) conscious of self, (2) congruence, (3) commitment, (4) collaboration, (5) common purpose, (6) controversy with civility, and (7) community/society perspective. This section further identifies the importance of assessing leadership development as it “empower[’s] students to become effective leaders and social change agents in society” (FALDO, 2006, p. 95) – which is a clear learning outcome with regard to attending college.
The FALDO (2006) identifies the following relevant variables to consider when assessing leadership development:

	· Serves as a role model
	· Resolves skills

	· Is self aware
	· Takes risks

	· Commits to civic responsibility
	· Offers leadership roles to others

	· Initiates change for the common good
	· Listens

	· Collaborates with others
	· Respects the dignity of others

	· Builds trust
	· Communicates directly and honestly

	· Sets goals/vision
	· Mentors others

	· Engages in teamwork (p. 95).
	


Upon careful review of the relevant variables and examples of achievement identified for the leadership development concept in the FALDO, the athletics department assists by providing leadership opportunities through positions of team captains and opportunities to participate and compete in team sports.

Team captains. Student-athletes that have the honor of serving as a team captain gain considerable amount of knowledge, respect of and for team members, must build trust, be an effective communicator and collaborator, and know his or her limitations. In addition, team captains are perceived as student leaders and, therefore, held to a higher standard – as all student-athletes are at EOU.
Participation in team sports. Participation in team sports at EOU is a privilege and not a right. Students must demonstrate academic, civic, and personal qualities that exemplify an EOU Mountaineer. Because every student-athlete is considered a representative of the university, all are held to a higher standard with regard to conduct, academics, and community perception. As student-athletes, each individual is exposed to opportunities to enhance their leadership potential and are encouraged to pursue additional leadership roles within the athletic, campus, and local community – thereby gaining the identified relevant variables above.
Satisfying and Productive Lifestyles


The satisfaction and productive lifestyles component of the FALDO indicates that there is a strong correlation between the achievement of an education that allows for individuals to become successful in their pursuits of a successful and meaningful career. Drawing from the theories of Erickson (lifespan development, the full spectrum) and Chickering (seven vectors, particularly vector seven), this section indicates that as students progress through the developmental stages or move through the seven vectors, they are expanding their developmental awareness of self and, thereby, are able to move forward and take control of their success and happiness. 

 The FALDO (2006) identifies the following relevant variables to consider when assessing satisfying and productive lifestyles:

	· Achieves balance between education, work, and leisure time
	· Is resilient

	· Overcomes obstacles that hamper goal achievement
	· Articulates and meets goals for work

	· Articulates long-term goals and objectives
	· Functions on the basis of personal, identity, ethical, spiritual, and moral values

	· Manages interpersonal relationships
	· Is committed to hard work

	· Is concerned for others
	· Is competent

	· Uses creativity and imagination
	· Gives to others

	· Formulates ethics and behaves according to ethics
	· Poses confidence

	· Forgives
	· Succeeds

	· Deals with stress effectively
	· Possesses integrity (p. 102).


Upon careful review of the relevant variables and examples of achievement identified for the satisfying and productive lifestyles concept in the FALDO, the athletics department promotes the concept of balance as it relates to academic and sport participation. Recognizing that students cannot participate without a minimum GPA of 2.0, the athletics department works closely with the Faculty Athletic Representative, coaching staff, and athletes to achieve balance, get along with others, meet goals (personally and departmentally) and demonstrates a strong work ethic.
The previously mentioned AGP also plays a critical role in the achievement of a satisfying and productive lifestyle, as does team participation, leadership, community service, and camp facilitation.

Meaningful Interpersonal Relationships

The meaningful and interpersonal relationships section discusses the importance of students being able to successfully develop into individuals that can live with and interact with others different from themselves. The developmental theory of Erickson, specifically the sixth stage, involves the psychosocial development of “intimacy and love” (as cited in FALDO, 2006, p. 107); Chickering’s third and fourth vectors that involve learning to connect with others and the ability to develop multicultural appreciation; and Loevinger’s ego development aspect highlight the need for meaningful and interpersonal relationships.  Further, student affairs professionals must recognize that the above theories are “the core of education” and “central to an individuals’ ability to learn from experience” (p. 108).
The FALDO (2006) identifies the following relevant variables to consider when assessing meaningful interpersonal relationships:

	· Develops satisfying interpersonal relationships
	· Treats others with respect

	· Listens to others’ point of view
	· Trusts others

	· Is civil and kind
	· Assists others in need

	· Is dependable
	· Balances self-reliant behaviors with healthy forms of dependency

	· Is able to work cooperatively with others by giving and taking
	· Is able to be intimate

	· Has commitments
	· Accepts others

	· Establishes mutually rewarding relationships with friends (p. 108).
	


Upon careful review of the relevant variables and examples of achievement identified for the meaningful interpersonal relationships concept in the FALDO, the athletics department affords a multitude of opportunities for relationship building as student-athletes participate on their respective teams, participate in community and campus service projects, serve on campus committees, are members of clubs and organizations on campus, excel academically and in their sport, and begin their journey after college. As students participate in the identified activities, they are exposed to varying views on issues, inappropriate behavior of others, and the opportunity to treat others with respect and make a difference in society.
Realistic Self-Appraisal

Realistic self-appraisal deals with the ability to “acknowledge and articulate personal skills and abilities as well as the ability to identify growth areas” as well as the “capability to acknowledge one’s own strengths and weaknesses” (FALDO, 2006, p. 113). This, then, requires psychosocial and identity maturation and development. In order for an individual to be a successful contributing member of society, the individual must have a clear understanding of who he or she is, and, thereby, be able to establish independent values and beliefs.
The FALDO (2006) identifies the following relevant variables to consider when assessing realistic self-appraisal:

	· Sets realistic goals for self
	· Establishes locus of control

	· Demonstrates self authorship
	· Demonstrates ability to make decisions

	· Has accurate self-concept
	· Identifies personal strengths

	· Possess positive self-esteem
	· Identifies personal weaknesses

	· Articulates personal skills
	· Acknowledges others’ opinions of self

	· Demonstrates interdependence
	· Accepts feedback from others (p. 114).


Upon careful review of the relevant variables and examples of achievement identified for the realistic self-appraisal concept in the FALDO, the Academic Game Plan and team participation programs in athletics stand out. The AGP, again, helps students to recognize their limitations, helps them to connect with resources available to them for their success, recognize their strengths (just being a student will accomplish this), and make decisions for their future.
Team participation incorporates the ability to work well with others and accept constructive criticism, both from teammates and coaches. Team participation also strengthens the student-athletes ability to make decisions (especially under pressure and spur-of-the-moment) and articulate their personal skills.

Enhanced Self-Esteem


This section discusses the dilemmas students experience when enhancing their self-esteem such as transition issues, making new friends, and their self-worth. Baumgardner (1990) and Campbell (1990) indicate that “[s]tudents with low self-esteem seem to know less about themselves than students with high self-esteem” (as cited in FALDO, 2006, p. 119). Hence, enhancing one’s self-esteem is related to their identity development as well.

Three areas of developmental theory play a key role in the enhancement of self-esteem for students. They are: self-consistency theory, self-enhancement theory, and self-esteem theory.


Self-consistency theory. Rosenberg, Schooler, and Schoenbach (1989) indicate that “self-esteem shapes behavior because of the self-consistency motive” (as cited in FALDO, 2006, p. 120). Therefore, it is believed that students with a high sense of self-consistency will do well in academically, while students with a low self-consistency will do poorly.


Self-enhancement theory. Covington (1984) and Kaplan (1980) bring out that “self-esteem affects academic performance because individuals with low-self esteem may reject standards such as doing well in school” and that “if [their] behavior is repetitive, academic failure could be the result” (as cited in FALDO, 2006, p. 120).


Self-esteem theory. Marsh (1993) and Rosenberg, Schooler, and Schoenbach (1989) also indicate that “if a student feels that he or she is a good student, they are more likely to experience positive academic performance than if they simply feel they are a good person” (as cited in FALDO, 2006, p. 120).

The FALDO (2006) identifies the following relevant variables to consider when assessing enhanced self-esteem:

	· Develops a self concept
	· Demonstrates assertive behaviors

	· Develops a sense of self
	· Acknowledges personal qualities

	· Established identity
	· Feels useful

	· Confirms self-image
	· Feels proud of oneself

	· Confirms self-worth
	· Demonstrates personal control

	· Shows self-respect
	· Takes reasonable risks (p. 121).


Upon careful review of the relevant variables and examples of achievement identified for the enhanced self-esteem concept in the FALDO, the athletics program contributes through the Academic Game Plan, team participation, community service projects, and graduation. Through the identified programs in athletics, students are able to understand who they are as an individual, be exposed to different viewpoints and ways of life, learn how to take the lead, gain skills to stand up for themselves, and to be proud for who they are. Specifically, team participation and community service projects help the student-athlete to acknowledge their own personal qualities and to feel needed, thereby validating their self-worth.
Social Responsibility
This section discusses the importance of social responsibility and how it relates to education overall. Specifically, the process of “self-development, self-awareness, and personal responsibility” (FALDO, 2006, p. 127) are involved.  Education operates in the context of personal and social spectrum, therefore, indicating that there is a strong intertwining of the two. These spectrums allow the student to experience issues in one’s community, the classroom, individually, and in groups that affect their development and enhance their social responsibility. Service learning components of education can play a pivotal role in development of social responsibility as it puts the student in an environment for which they may never have had an opportunity, or provides an opportunity to enhance one’s passion. The theoretical concepts applied to social responsibility include Kohlberg’s moral reasoning and Loevinger’s ego development (FALDO, 2006, p. 128).

The FALDO (2006) identifies the following relevant variables to consider when assessing social responsibility:

	· Articulates a meaning of citizenship
	· Participates in community service

	· Understands the importance of service to others
	· Has civic or historical knowledge

	· Demonstrates an ability to make decisions
	· Cares for others 

	· Has sense of belonging to community
	· Is aware of community needs

	· Demonstrates tolerance
	· Sees connection between self and others

	· Challenges unfair and intolerant behavior
	· Demonstrates self-awareness

	· Understands principles of governance
	· Uses classroom learning in real world setting (p. 129).


Upon careful review of the relevant variables and examples of achievement identified for the social responsibility concept in the FALDO, the most relevant areas within athletics that contributes to this concept are the Champions of Character program that each student-athlete and coach ascribes to, and the strategic priorities identified in the mission of the athletics program. 
Champions of Character. This program encourages the striving for excellence in five core value areas of: Respect, Responsibility, Integrity, Sportsmanship, and Servant Leadership. As one reflects upon these core values, it is evident that student-athletes are afforded an opportunity to become well-rounded, contributing members of society through the development of their character – all of which exemplifies the relevant variables described by the FALDO above.
Strategic priorities. The athletics department identified five strategic priorities. They are: 

1. Recruit, retain, educate and graduate student-athletes
2. Integrate and engage student athletes in the campus community

3. Support, appreciate, and promote gender equity and diversity

4. Promote good citizenship via responsible and reflective action in community affairs

5. Promote and encourage competitive excellence (http://www.eou.edu/saffairs/mvg/mvg_athletics.html).
Relevant to social responsibility is strategic priorities three and four. By cultivating the identified relevant variables from the FALDO, student-athletes do support, appreciate, and promote gender equity and diversity by challenging and understanding behaviors of individuals, and not tolerating behavior that is unacceptable. In addition, student-athletes learn to care for others as they work with their teammates in competition, in classes, and in campus and community service. 
Spiritual Awareness
The spiritual awareness section discusses the typical hands-off approach of public higher education with regard to spiritual awareness as a result of the church and state separation issue. Of particular interest, however, is the distinction made between religion and spirituality. Religion deals with one’s connection to a faith, while spirituality refers to “a quality that transcends a specific religion or faith. It relates to one’s capacity to create and develop a value system” (FALDO, 2006, p. 135). That being said, it is evident that spirituality is an area for which student affairs professionals can assist their students. Such assistance will enhance not only the students but also the professional through what Love and Talbot (1999) describe as the “understand[ing] the role that such values as faith, hope, and love play in the structure and persistence of communities, in the construction of knowledge, in the understanding of truth, and in developmental processes of students” (as cited in FALDO, 2006, p. 135). We, therefore, need to be able to understand how spirituality connects with the overall development of the whole student.

As would be expected, developmental theory is utilizes when developing spiritual awareness concepts. It should be recognized that as a result of keeping church and state separate, there has not been a real focus on spiritual development theory. The theorist, James Fowler (1981), however developed a theory regarding stages of faith. This theory is a stepwise progression through six stages that include “(a) intuitive/projective faith, (b) mythic/literal faith, (c) synthetic/conventional faith, (d) individuative/projective faith, (e) conjunctive faith, and (f) universalizing faith” (FALDO, 2006, p. 135). The FALDO indicates that stage four, which deals with interpersonal community; stage five, which deals with examination of unconsciousness; and stage six, which require a universal reality distinct from self, are the stages for which student affairs professionals should focus on with regard to assisting students with spiritual awareness.
The FALDO (2006) identifies the following relevant variables to consider when assessing spiritual awareness:

	· Has a personal view of the meaning of life
	· Seeks a sense of meaning

	· Recognizes a connection of living entities
	· Attends events that enhance spirituality

	· Recognizes the role of religion
	· Demonstrates compassion

	· Has resilience
	· Is self-aware

	· Has purpose of life
	· Prays, meditates or reflects in other ways (p. 136).


Upon careful review of the relevant variables and examples of achievement identified for the spiritual awareness concept in the FALDO, and for reasons stated above (separation church and state), the Athletics Department does not directly address this framework. However, there are opportunities for students who wish to enhance their faith. One such avenue is the Fellowship of Christian Athletes club. The Club was formed in 1989 and provides an avenue for any religious denomination of student to seek religious and spiritual assistance and enlightenment. 
Clarified Values

The section on clarifies values discusses the relationship between value and happiness in life. Values are tangible (family, community) and intangible (loyalty, honesty) and are classified into two areas: intrinsic and extrinsic. Intrinsic values are held within oneself and encompass an individual’s personal self, while extrinsic values are considered to be visible, or apparent, to observers. Of particular interest is the theory of Axiology. 

Angeles (1992) indicates that Axiology is the “analysis of values to determine their meaning, characteristics, origins, types, criteria, and epistemological status” (as cited in FALDO, 2006, p. 141). Axiology has three components of its basic values (1) objective values (observable in the real world and can be identified as such), (2) relativity of values (deals with how social and personal preferences shape the environment), and (3) subjectivity (nothing is absolute). Applying this theory to the college setting, we recognize how critical education is for the development of clarifying values.

 The FALDO (2006) identifies the following relevant variables to consider when assessing clarifying values:

	· Articulates personal values
	· Demonstrates willingness to scrutinize personal beliefs and values

	· Makes decisions that reflect personal values
	· Explains how values influence decision-making

	· Distinguishes values from interests
	· Understands the role of society in shaping values

	· Acts in congruence with personal values (p. 142).
	


Upon careful review of the relevant variables and examples of achievement identified for the clarifies values concept in the FALDO, the athletics department provides opportunities for students to enhance their skills in this area through the Academic Game Plan, team participation, community and campus service, participation in clubs and organizations, serving as a student leader, working in athletics as a student employee, and exemplifying the Champions of Character five core values.
As has been previously identified, the AGP contributes to the student-athletes articulation of personal values, distinguish their personal values, and to make sound decisions with regard to their academic success and career development. Team participation also affords students the opportunity to make decisions, defend their decisions, and to shape individual and team values.

Summary


Overall, the athletics department at EOU strives to contribute to the development of the whole student. Through team participation, community service, and other areas of development, the athletics department demonstrates action in and attainment of the relevant variables identified in the FALDO, limitedly at best. It must be noted that the assessment of the athletic program utilizing the FALDO was very difficult. The instrument did not project a good fit for an athletics department overall, in the evaluators opinion anyway.  However, with the development of student learning outcomes and assessment tools put in place, this assessment will be easier to accomplish in the future.
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