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In the United States and abroad, three approaches to teaching music to children comprise the most reputable and respected canon of music education theory and practice. By their very names, these approaches acknowledge and honor their founders. The Dalcroze approach traces its origins to the work of the nineteenth-century Swiss music educator Emile Jacques-Dalcroze, the Orff-Schulwerk approach to the teachings of the twentieth-century German composer and music educator Carl Orff, and the Kodály approach to the system developed by the twentieth-century Hungarian composer and music educator Zoltan Kodály. While any competent teacher of music education is expected and assumed to have some basic knowledge of the theoretical premises and practical applications of all three approaches (a knowledge typically gained in the course of a university graduate program), an important aspect of professional growth and development for any university music education faculty member is the eventual completion of three levels of certification training in the two approaches that have come to dominate American music education, the Orff-Schulwerk and Kodály approaches. Such training is typically offered in a progressive sequence of postgraduate training programs hosted by a small number of selected colleges and universities during the summer months. To ensure that certification candidates thoroughly assimilate the material introduced at each successive level of training and, furthermore, to ensure that they acquire substantial experience incorporating what they have learned into their own teaching, the certifying agencies prohibit registration in all three levels within a single summer.


Before joining the faculty of Eastern Oregon University in the fall of 2001, I completed Orff-Schulwerk Level I certification training at George Mason University. At the close of my first academic year at EOU, a 2002 Faculty Scholars Program full stipend, for which I should like to express my deepest gratitude, made it possible for me to complete both Orff-Schulwerk Level II certification training at the Eastman School of Music (Rochester, New York) and Kodály Level I certification training at Arizona State University (Tempe).


The training, which is intense and demanding, culminates in a comprehensive demonstration of mastery whose successful completion results in the award of certification at the appropriate level. In each program, training takes place from 8:00 a.m. to 5:00 p.m. daily for two weeks, with homework assignments, preparation of presentations, and individual study filling the evening hours. Each training program includes sessions on the history and philosophy of the approach, skill acquirement and techniques, applications of the approach, research literature derived from or applicable to the approach, teaching episodes, and a public lecture-demonstration. At the conclusion of both the Eastman School of Music training program and the Arizona State University program I was awarded a certificate attesting to my successful completion of Orff-Schulwerk Level II training and Kodály Level I training, respectively.


During the current academic year I have been drawing directly upon those two training programs in several distinct ways and in several distinct venues. In October 2002, at an in-service seminar for Oregon music educators held in John Day, I presented a set of professional development workshops in which I offered school music teachers experiential training in classroom applications of the Orff-Schulwerk and Kodály approaches and a brief introduction to those applications’ theoretical foundations. The substance of those workshops—and my responses to the questions and challenges raised by the attendees—are the subject of a paper I am currently preparing for submission to a peer-reviewed journal. During the Fall 2002 term I was selected to present a session at the regional biennial meeting of the Music Educators National Conference, to be held in Portland in February 2003. During that session I shall introduce and demonstrate new applications of the Orff-Schulwerk and Kodály approaches to problems in instrumental music pedagogy; as in the case of the John Day workshops, the ultimate result will be the submission of a paper detailing these applications. 


The end products of last summer’s work are by no means restricted to off-site activities, however. I use the approaches I learned during my certification studies last summer daily in my classroom teaching here at Eastern. Both the Orff-Schulwerk and Kodály approaches place an exceptionally high premium upon the art of working together: both approaches emphasize processes whereby each instance of music-making generates a collaborative work in which each child’s “independent” singing or improvising upon a musical instrument is simultaneously blended with a careful, constant attending to the music that other children are creating on the spot. The message of such teaching, obvious to an adult if obscure to a small child, is a message I seek always to bring to bear upon my work with our EOU music education students, upon my role as a faculty colleague, and upon the sometimes sensitive task of serving as liaison between the University and the area school music teachers whose good will and respect are important to the success of our music education program here at EOU. Owing in part to practical considerations, at best only a minority of music educators have completed all levels of certification training in both the Orff-Schulwerk and Kodály approaches. It is, I believe, a credit to our University that funds have been awarded for the purpose of developing a music education program whose coordinator is committed to completing the full, three-level certification program in each approach. I am grateful for the University’s support in this endeavor, and gratified by the signs I have seen that my having completed two more levels of training has already bolstered Eastern’s reputation among the state’s music educators. If relatively few music educators ever commit themselves to securing full (i.e., three-level) certification in both of the preeminent approaches to music education, any member of the music education profession is well-aware of the value and significance of such training.

