Discrimination, Power and Diversity (DPD) Course Evaluation Form
HIST 201:  U.S. History
Using the evaluation criteria for DPD course consideration, please provide the following information and justification for meeting each of the DPD outcomes using specific examples from your syllabus and course. 
Does this course primarily address DPD outcomes?   FORMCHECKBOX 
   YES       FORMCHECKBOX 
   NO

(That is, does the course spend a majority of time addressing these outcomes.)
Describe how this course will engage students in the intellectual examination of the structures, systems, and ideologies that create and sustain discrimination and the unequal distribution of power and resources in society.

	As an introductory survey of American/U.S. history, HIST 201 has as its central unifying theme the diversity of American and U.S. society from contact through the Civil War.  It is structured around the idea that Americans of different classes, races, genders, sexualities, ethnicities, etc. have historically had very different experiences, and different ‘American’ identities.  These differences have been a critical axis around which diverse groups of Americans have contested the meaning of “freedom” and in turn that contestation of a defining American value has been one of the primary ways in which political, social and cultural power have been constructed,  maintained and challenged through American/U.S. history. 
Given this context and structure, the answer to “how” this course engages students in an intellectual examination of power and discrimination is that the course places ideologies and systems of power at the center of the historical examination of structures and hegemonic processes that define the historic development of the nation through the end of the Civil War.

All course activities—lectures, document workshops, discussions, readings and work with textbooks—are structured around and through these central questions of diversity and power.


Describe how this course will review the effects of unequal distribution of power and discrimination within the framework of particular disciplines and course content.
	First, while HIST 201 does address the effects of unequal distribution of power it also asks students to examine and analyze the ways power is constructed and experienced through cultural, political and social developments.  For example, in studying contact, students examine the ways European religious ideology as well as individuals’ religious identities and worldviews influenced Europeans’ perspectives of indigenous peoples.  As a result of these ideas, in conjunction with disparities in technologies of violence, Europeans attempted to dominate native peoples through legal and social structures.  Native people contested such attempts at domination through a variety of cultural and social strategies including accepting “runaway” Europeans into their communities, political negotiations, migration, conversion to Christianity, and warfare.   The effects of this ongoing contestation over power were myriad—but the class focuses on one central effect: the development of ideologies of race which supersede and complement ideologies of religious superiority and in turn become central to continuing contestations of power as colonial North America becomes an area populated with Europeans, Africans, and Americans.  Thus, each content area is taught through an epistemological lens of difference and power.   
When the course covers slavery and runaway enslaved people and indentured servants, students examine and analyze the ways in which enslaved people challenged legal structures of power and how they often used cultural technologies of power to subvert and escape their oppression.  Using primary sources such as accounts of runaway people, and runaway ads placed in colonial newspapers, students are asked to contemplate strategies people used, such as using the clothing, language and work environments considered as “white.”   How did such strategies contest ideas of race?  Of power?  How does the historical knowledge that people engaged in such strategies help us analyze and interpret colonial Americans’ understandings of power and ‘discrimination?’
This leads us to a second way in which the course examines DPD issues.  In HIST 201, students are asked to examine the ways in which the discipline of history is practiced at an introductory level—the examination of evidence, how historians interpret that evidence, and the arguments they make about history based on their interpretations of the evidence.  Embedded within this examination are discussions concerning the way historians’ own position in society, and how they are situated through gender, class, race and time, affects their interpretation of evidence.  An example of this which students often find challenging is when we consider the possibility that by seeing enslaved people or native people simply as oppressed groups, we inadvertently objectify historical actors—Americans—as nothing more than vehicles  through which historians learn about European Americans.  If we celebrate colonial native people as noble savages conquered by evil Christian Europeans, we erase the ongoing historical presence of native people, mixed-race people and the genuine political engagement of disempowered Americans struggling for changes in structures, ideologies and archaeologies of power.  In a nutshell, HIST 201 engages students in an examination and critique of the ways in which difference, power, and discrimination operate within the very discipline of history.


Describe how this course will provide an opportunity to examine the contributions of underrepresented groups within the framework of particular disciplines.

	In the discipline of U.S. history, it is generally accepted that “underrepresented groups” can be identified along lines of gender (women and transgendered people), class, and race.  As professional historians and due to the training received by our program’s U.S. historians we acknowledge those general discipline assumptions, but, as many of our colleagues do, we move beyond and within those categories.  For HIST 201, underrepresented groups include dis-privileged and –powered groups such as native peoples, enslaved  people, women,  Jews, Catholics, Mormons, Mexicans and Mexican-Americans, mixed-race people, the poor, and to some extent immigrants, though this is more true in HIST202.  But HIST 201 (and 202) also engage students with deconstructing simple categories such as these and begin to introduce students to theoretical concepts such as intersectionality that are so critical to Diversity Studies and to the practice of history which structures pedagogy and scholarship around diversity. Specific examples of diversity within  broad definitions of “underrepresented groups” in HIST 201include, but are not limited to:  Native American berdaches; widowed “white” women in America and U.S.; literate enslaved people (vs. literate);  women of color (vs. ‘white” women); utopianists and intellectuals who have class and race privilege but are underrepresented in terms of cultural or political contributions; republicanism as articulated by working class Americans and political leaders (vs. liberalism).  
Contributions of such people are examined through the selection and use of primary documents created by members of such groups (Fanny Wright, Walt Whitman,  indentured servant letters, Olaudah Equiano’s disquisition on slavery, state petitions of slaves, Judith Sargent Murray, Orestes Brownson, William Garrison, Elizabeth Cady Stanton, etc.).  Besides the opportunity to read and interpret primary sources, the opportunity to examine contributions is also provided through the course texts and lecture materials.


Submitted for approval: January 2011


