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Proposal for a New Academic Program

Institution: Eastern Oregon University
College/School: Education
Department/Program: Undergraduate Teacher Preparation/ CUESTE
1.  Program Description

a. Proposed Classification of Instructional Programs (CIP) number: 131202

b. Brief overview (1-2 paragraphs) of the proposed program, including its disciplinary foundations and connections; program objectives; programmatic focus; degree, certificate, minor, and concentrations offered.

The proposed program is actually not a new program.  Currently Eastern Oregon University offers a major in Multidisciplinary Studies with a minor in Elementary Education.  Because the elementary minor plus its prerequisites comprises a considerable number of credits, the proposal is to reconfigure the minor into a major that would be taken as a dual major with the Multidisciplinary Studies major.  Thus, the current major plus a minor would become a dual major.  This new configuration would ensure the broad background (both breadth and depth) in content required for elementary teachers and the professional preparation in teaching. The dual major is a more accurate representation of this research-based approach to producing highly qualified and effective teachers.

c. Course of study – proposed curriculum, including course numbers, titles, and credit hours.

Elementary Education major would consist of :

All the courses in the current elementary education minor
48 credits

Cultural Diversity (ED 130*)




2 credits

Speech
 (Speech 111 or 112*)




3 credits

Health and Physical Activity (HWS 250 or 298*)

3 credits

Linguistics (Eng 316*)




4 credits

Methods of Elementary Mathematics
 (MTHE 333)

5 credits

Specialty focus (choice of ESOL, Literacy or Math)

12 credits


Total: 





77 credits



*indicates specific course options, other course equivalents are possible

d. Manner in which the program will be delivered, including program location (if offered outside of the main campus), course scheduling, and the use of technology (for both on-campus and off-campus delivery).

This program will be delivered identically to the way the current undergraduate teacher preparation program is delivered—same sites, same course scheduling, same faculty.

e. Ways in which the program will seek to assure quality, access, and diversity.

The program will continue with the principles and practices now in place including annual program assessment, annual faculty reviews, and assessment of work samples and teacher licensure examination scores.  In addition, the College will be employing a minority teacher candidate recruiter to increase diversity in the candidate pool.

f. Anticipated fall term headcount and FTE enrollment over each of the next five years.

This cohort-based program expects 5 cohorts of 20-25 students each year for the next five years.

g. Expected degrees/certificates produced over the next five years.

Between 100 to 125 degrees per year are expected in each of the next five years.

h. Characteristics of students to be served (resident/nonresident/international; traditional/nontraditional; full-time/part-time; etc.)

Students are all residential, attending full time onsite in each of the cohorts.  Students are of both traditional and non-traditional age and presently represent several ethnic groups.

i. Adequacy and quality of faculty delivering the program.

The current faculty will deliver the program. The main program faculty are Dr. Karyn Gomez, Dr. Allen Evans, Dr. M. Ruth Davenport, Dr. Jan Dinsmore, Dr. Kerri Wenger, Dr. Miriam Munck, Scott Smith, Mary Fields, Dr. Lee Ann McNerney and Dr. Rosy Siring.   Eight of these are tenured faculty and 2 are full time fixed term faculty. Five are full professors, 3 are associate professors and 2 are assistant professors. All have considerable years of public school teaching experience as well as experience in teacher preparation programs.  The teaching faculty is supplemented with staff specifically assigned to program advising.

j. Faculty resources – full-time, part-time, adjunct.

As this is a reorganization of currently existing requirements into a major, there are no new resources required.  Resources are currently available to deliver the program.

k. Other staff.

As this is a reorganization of currently existing requirements into a major, there are no new staff requirements.  Staff support is currently available to deliver the program.

l. Facilities, library, and other resources.

As this is a reorganization of currently existing requirements into a major, there are no new resources required.  Resources are currently available to deliver the program.

m. Anticipated start date.

Fall, 2010

2.  Relationship to Mission and Goals

a. Manner in which the proposed program supports the institution’s mission and goals for access; student learning; research, and/or scholarly work; and service.

The mission of the College of Education CUESTE program fits well with the University mission:  Our purpose is to prepare exceptional teachers for rural Oregon.  We emphasize that our teachers will be responsive to the diverse population of Oregon’s schools and that they be reflective practitioners.  We make the program accessible through the cohort model delivered at 5 sites in the state.  All students in the program are engaged in inquiry and examination of their own practice through completion of the work sample, a form of scholarly endeavor that supports effective teaching practices.  An admission requirement to the program is that students have engaged in service to children of an elementary age.

The faculty are engaged in collaboration with public schools.  Each school day is likely to find at least one faculty member observing or working in a school with teachers or students.  Faculty research includes new teacher induction and effective teaching practices.  Collectively the faculty in this program have produced 14 refereed publications and 58 refereed presentations in the past 3 years.  They are active scholars.

b. Connection of the proposed program to the institution’s strategic priorities and signature areas of focus.

The mission statement of EOU specifically addresses providing professional programs that will connect the rural regions of Oregon.  An elementary education major is the most significant professional program offered by EOU that continues the tradition of the founding of the institution as a normal college.   Program assessment reveals that regional schools desire EOU-prepared teachers and nearly 80% of our graduates are hired by schools in the region.

c. Manner in which the proposed program contributes to Oregon University System goals for access; quality learning; knowledge creation and innovation; and economic and cultural support of Oregon and its communities.

An undergraduate elementary education major delivered in partnership with community colleges provides an accessible and affordable pathway for place-bound students to earn a college degree and obtain teacher licensure.

d. Manner in which the program meets broad statewide needs and enhances the state’s capacity to respond effectively to social, economic, and environmental challenges and opportunities.

Producing quality teachers for rural Oregon supports the social and economic needs of the state.  Those prepared in rural Oregon tend to stay and work in rural Oregon, bolstering the well-being of the region.

3.  Accreditation

a. Accrediting body or professional society that has established standards in the area in which the program lies, if applicable.

The program is already approved through Teachers Standards and Practices Commission.

b. Ability of the program to meet professional accreditation standards.  If the program does not or cannot meet those standards, the proposal should identify the area(s) in which it is deficient and indicate steps needed to qualify the program for accreditation and date by which it would be expected to be fully accredited.

Not applicable

c. If the proposed program is a graduate program in which the institution offers an undergraduate program, proposal should identify whether or not the undergraduate program is accredited and, if not, what would be required to qualify it for accreditation.

Not applicable

d. If accreditation is a goal, the proposal should identify the steps being taken to achieve accreditation.  If the program is not seeking accreditation, the proposal should indicate why it is not.

Not applicable.  The program is already accredited.

4.  Need

a. Evidence of market demand.

This is not actually a new program so we have a steady track record over many years of providing a program that is desired in the EOU region.  Students have consistently asked for it to be designated as a major so that it will be listed on transcripts and diplomas.  This is particularly important for those who are seeking licensure as it makes clear that they have the necessary degree to be highly qualified teachers, a designation required by ESEA. 

b. If the program’s location is shared with another similar OUS program, proposal should provide externally validated evidence of need (e.g., surveys, focus groups, documented requests, occupational/employment statistics and forecasts).

The program locations will not change.

c. Manner in which the program would serve the need for improved educational attainment in the region and state.

No change from the elementary education minor.

d. Manner in which the program would address the civic and cultural demands of citizenship.

Teachers are a critical component of the development of citizenship among elementary students.  In fact, a state standard in social studies is to teach civic engagement. 

5.  Outcomes and Quality Assessment

a. Expected learning outcomes of the program.

1. The candidate demonstrates knowledge of curriculum content appropriate to the teaching

level.
2. The candidate plans instruction that supports student progress in learning.

3. The candidate utilizes assessment to support student progress in learning.

4. The candidate differentiates instruction to meet the developmental levels of a diverse student population.

5. The candidate establishes a classroom climate conducive to learning.

6. The candidate employs effective practices and teaching methodologies that motivate and engage all students.

7. The candidate engages in reflective practice.

8. The candidate exhibits professional behaviors, ethics and values.

b. Methods by which the learning outcomes will be assessed and used to improve curriculum and instruction.

Candidates are assessed at numerous points in the program and on numerous factors. Candidates are assessed in the areas of basic skills and subject content. Before students are admitted to the teacher education program they must demonstrate competency in core subject areas. Completion of designated general education and core course work with a grade point average that meets program standards, passage of standardized tests and experience with students in an educational context are required as admission standards. Assessment of these traits is the first step in assuring the quality and standards of the students who will ultimately become graduates of the institution. A major requirement for teacher candidates is to design work samples and implement lessons in field practica. The assessment of these critical tasks assures that students will meet minimum

professional standards. In the culminating experiences of the program, professional skills, applications of subject and pedagogical knowledge and personal, social and professional ability are assessed. The final and cumulative assessment of students occurs in student teaching.

Multiple observations by Cooperating Teachers and University Supervisors give students feedback on performance indicators. This capstone requirement ensures that the teaching professional exits the program with competency in the program outcomes.  Students who seek licensure must also pass the state-mandated tests in the areas of basic skills, multiple subjects and civil rights.  Those seeking advanced endorsements must take additional tests in the areas of literacy or English for Speakers of Other Languages.
c. Program performance indicators, including prospects for success of program graduates (employment or graduate school) and consideration of licensure, if appropriate.

Performance indicators include: passage rate on state-mandated tests, scores on work samples, and employer satisfaction ratings.  Licensure continue as currently structured through TSPC. 

d. Nature and level of research and/or scholarly work expected of program faculty; indicators of success in those areas.

Faculty are expected to meet the requirements outlined in the Eastern Oregon University “Reappointment, Tenure and Promotion Handbook.” The focus of performance reviews is on quality of instruction as informed by assessment, as well as commitment to research and scholarship.
6.  Program Integration and Collaboration

a. Closely related programs in other OUS universities and Oregon private institutions.  

Teacher preparation is included in all OUS universities except OIT.  Since this is not a new program, but rather a “re-packaging” of a current program, the relationship with other institutions remains the same.

b. Ways in which the program complements other similar programs in other Oregon institutions and other related programs at this institution.  Proposal should identify the potential for collaboration.

No change from current status.

c. If applicable, proposal should state why this program may not be collaborating with existing similar programs.

Not applicable.

d. Potential impacts on other programs in the areas of budget, enrollment, faculty workload, and facilities use.

No impact since, in essence, there is nothing new in this program except the designation of it as a major.

7.Financial Sustainability (attach the completed Budget Outline)

Not applicable—this proposal is simply a repackaging of the current program, on that has been financially sustainable for over two decades.
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