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SYLLABUS


 HISTORY 321: 


THE ANCIENT WORLD

Greg Monahan

Office: Ackerman 202-C

Telephone:  962-3707

E-mail Address:  gmonahan@eou.edu.

Office Hours:  Monday through Thursday, 10:00 AM to 10:45 AM, Monday and Wednesday, 2:00 PM to 3:00 PM and by appointment.

Home Telephone:  963-0486.  Anyone foolish enough to call me before 9:00 AM or after 9:00 
PM will be sent back in time to the palace of the Emperor Nero, who executed people without a second thought.  The emperor will be told the offender hates his music, thinks his poetry stinks, and finds his taste in architecture tacky and worthless!
OBJECTIVES OF THE COURSE (sometimes called, less elegantly, “course outcomes”):

1.  Students will explore the histories of the great ancient civilizations from Mesopotamia to Rome, analyzing the origins and relationships among religions, political systems, societies, and cultures that continue to influence our own.

2.  Students will recreate, discuss and debate the issues that  moved and excited ancient peoples.  By understanding their motivations, their feelings, and their range of choices, it is hoped that they can come to a better understanding of our own present.

3.  In this course, as in all history courses, students will further develop critical thinking and a healthy skepticism in general, thereby fulfilling Macaulay's dictum that a good history course should enable the student to know "when a man [or a woman] is talking rot."

STRUCTURE OF THE COURSE

There will be two types of class periods.  In one type, we will discuss, debate, act out, and thrash out issues and questions posed by the readings.  The attached schedule includes study questions, proposed situations, and points of departure for these discussions.  Of course, the professor, in the tradition of Plato’s great dialogues, will be pleased to follow wherever a lively discussion might lead, providing it remains more or less attached to the subject at hand.


The second type of class will consist largely of lecture material punctuated by slides, films, occasional music, and, it is hoped, earnest questions.  Questions are always welcome.

WRITTEN REQUIREMENTS AND GRADING

History 321 is an upper-division course.  There will be no set piece examinations and no pop quizzes.  Students will be expected to maintain a portfolio separate from their class notes and notes to readings.  Each portfolio will contain the following:


1.  A short ABSTRACT, in the student's own words, of each selection in the assignment.  Make sure to label these papers as "Abstracts."  They are always due at the beginning of class on the date marked in the syllabus.  What is an abstract?  It is a summary in the student's own words of the main points made by the author of the assigned reading selection.  It is not an opportunity for the student to express his/her opinion about the reading selection.  An abstract should prove that the student has read the assignment, but in no case should any abstract of any one reading selection EVER exceed 2/3 of one normally-margined, double-spaced typed page.  [ALL work for this course must be double-spaced!]  Students should try to get to the heart of a reading assignment in their abstracts and should strive always to balance thoroughness with brevity.  If abstracts are too long, students will burn out of this course early.  If abstracts are too short, they will fail in convincing the professor that their author has read the assignment.   Learning to write a good abstract is one of the goals of the course, so students should not torture themselves with worry that their early efforts are less than perfect.  Later efforts, however, should be perfect!  Save for spelling, the professor will not grade the writing quality of abstracts as rigorously as he does other course assignments.

There will be two types of abstracts in the class: First are “lecture abstracts,” which are assigned for readings that help to clarify issues to be presented by the professor in class.  There are no discussions scheduled on those readings. They are designed to help students better understand lecture material.  Second are “discussion abstracts,” which are assigned for readings that students will discuss in class.  Discussion abstracts differ from lecture abstracts in one important way:  Each complete set of discussion abstracts must conclude with a single paragraph at the end of the whole set marked "Reaction" in which the student responds briefly but thoroughly to one or more of the "questions to ponder" found directly below the list of assigned readings for that discussion in the syllabus.  Any set of discussion abstracts that does not include a strong reaction paragraph will lose a full letter grade.   Film paragraphs, also specifically assigned in the syllabus, count the same as lecture abstracts and are always due (with one exception noted below) at the beginning of the second class period following the film. [OUTCOME I:  In line with the mania of the institution to express all assignments in terms of “outcomes” and “assessments,” abstracts allow the professor to “assess” whether students have read and understood the assigned readings and films.  That reading and understanding is the “outcome.”]

2.  TWO ANALYTICAL ESSAYS on questions specifically assigned in the syllabus.  These essays constitute the most sophisticated work students will do in the course, and they will be graded rigorously as befits an upper-division course.  The grade for each essay will be divided into thirds.  One third of the grade will judge the quality of writing, and two thirds the quality of the argument.  In writing these essays, students will be expected to show that they have taken good notes in lectures, but more importantly, they should strive EXPLICITLY to CONNECT DISCUSSIONS, READING SELECTIONS, AND LECTURE MATERIALS in answering the question.  Generally speaking, 3-4 typed pages are sufficient to answer the questions asked, and ALL ESSAYS MUST BE TYPED ON A WORD PROCESSOR WITH RIGHT MARGIN JUSTIFICATION TURNED OFF.  Since spelling errors hurt (see below), students should make sure to use the spell-checkers available on computer word processors.  The precise due dates for these essays are given in the syllabus under "Course Outline and Reading Assignments" below.  They will typically follow the dates that lectures and discussions on the subject of the essay have been held. [OUTCOME II: The ability ro integrate a variety of course materials and analyze them to answer a specific question at the college level is an “outcome” which is “assessed” by these analytical essays.]

All work for this course must be typed on a computer word processor, double-spaced with right margin justification turned off.  [OUTCOME III: A minor “outcome” is the ability to use word processors.  This requirement allows the professor to “assess” that “outcome.”]

The professor's intention in reading the essays will be (a) to insure that they are complete and thoughtful, (b) to interact with their authors through comments and questions, and (c) to assign a grade.  The grades will be averaged at the end of the term to compute the overall analytical essay grade.  Failure to render any assignment when requested will result in the penalty of one letter for each day it is late.  Warning:  Computers and printers do NOT "eat" papers.  The professor, who is familiar with the world of computers, will NOT accept "high-tech" excuses for tardy work (nor will he entertain excuses invoking the intervention of the gods!).  In addition, the professor will subtract ONE FULL LETTER GRADE from the writing portion of an analytical essay OR from the entire grade of any set of abstracts for every THREE spelling errors.  Chronic misspellers are strongly urged to use word processors with spell checkers for all their work.  The professor will count errors in the use of apostrophes as spelling errors.  The professor views chronic misuse of apostrophes as a sign of barbarian illiteracy unbecoming of scholars who are about to graduate successfully from an institution of higher education. [OUTCOME IV: An expected “outcome” is that students will be able to spell and punctuate properly before graduating from college.  These requirements “assess” that “outcome.”]
NOTE: In order to receive “UWR” credit for this class, students must achieve a grade of C- or better.  Writing assistance is always available from tutors in the Writing Lab, Loso Hall.


3.  One book dissection exercise (see separate handout) on a book in the course bibliography.  Only one student may dissect a single work, and books will be assigned on a first-come, first-serve basis depending on when the student has a photocopied review of the book in hand and has cleared the book with the professor in person. Note that there is an early deadline for choosing books for this exercise.  Do NOT hoard books.  Only mean people do that.  [OUTCOME V: An expected “outcome” is that students be able to read, understand, and analyze a professionally written historical monograph.  This exercise “assesses” that “outcome.”]

4.  A final project.  Most students will write a fictional short story which relates the experiences of a fictional but historically accurate individual and/or his or her family over a substantial period of ancient history.  Stories may be in any format, including omniscient author, first-person, correspondence between fictional characters, diaries, journals, poems, plays and such, but they must be realistic and demonstrate a command of detail and a wealth of imagination.  They MUST also be typed on a computer word-processor, double-spaced, with standard margins and perfect punctuation, grammar, and structure!   [OUTCOME VI: An expected “outcome” is that students be able to pull course materials together in a comprehensible fashion, and that future teachers be able to organize course materials for their chosen profession.  The final project “assesses” that “outcome.”]

For those students planning to become school teachers, regardless of whether they have actually taken any course work in education, the fictional short story is not an option.  Instead, they must organize a two-week unit on the history of the ancient world for a high school world history class, a middle school social studies class, or an elementary school class, whichever is applicable.  In the process of conceptualizing these units, prospective teachers should keep in mind that these two weeks will offer the only opportunity they will ever have to teach any of the material from this entire course to their students.  These papers should take the form of detailed proposals to include the following:


1.  A title page indicating the exact level of student being taught along with the student/author/prospective teacher’s name and mailing address.


1.  A brief, one-page schedule chart diagraming the ten-day unit.


2.  A one-sentence statement summarizing the single most important theme (NOT goal) to be explored during the unit.  This theme should be a central idea, a hypothesis or a focused question around which the unit will be constructed.  ("What were the most important aspects of German history?" is NOT a focused question!)  NOTE:  THIS STATEMENT MUST BE RENDERED ON TUESDAY, NOVEMBER 22 AND APPROVED BY THE PROFESSOR BEFORE THE STUDENT CAN PROCEED FURTHER ON THE FINAL PROJECT!


3.  A complete and thorough description, running to several typed pages, of what will happen in class each day, including explanations and charts showing how the physical classroom, including chairs and bulletin boards, will constantly be REorganized during this unit.


4.  Planned class projects and assignments, photocopies of assigned readings, films (their specific titles and lengths and reasons why you are taking class time to show them), other A-V possibilities such as slides and recordings, and designs for motivating and evaluating students.


5.  A check sheet, filled out and signed by the student, that will be attached to a handout on this assignment to be distributed later in the term.

The proposals may draw on materials and resources in the Union County ESD collection, local school libraries, and our own university library, must be clear about what students are expected to learn about the period, and should justify those objectives.  INNOVATE!  BE CREATIVE!  The worst sin in teaching is to bore students to death.  Innovation in approach and teaching methodology is REQUIRED, and proposals that do not demonstrate innovation will suffer lower grades.  In line with that requirement, NO MORE THAN THREE OF THE TEN ALLOTTED DAYS MAY BE TAKEN UP BY LECTURES, and students are certainly free to lecture less.  Like the stories, all proposals must be typed and written in a professional manner.  Like the stories, all proposals must be typed and written in a professional manner.  Grading penalties for spelling/apostrophe errors apply to this assignment as they do to all others in the course save that they are graded even more rigorously.  Teachers, of all people, had better write well!
A SPECIAL WARNING ABOUT THE PENALTIES FOR THAT MOST Cardinal Sin:

The New York Times reported the following:  “Thirty-eight percent of the undergraduate students surveyed said that in the last year they had engaged in one or more instances of "cut-and-paste" plagiarism involving the Internet, paraphrasing or copying anywhere from a few sentences to a full paragraph from the Web without citing the source. Almost half the students said they considered such behavior trivial or not cheating at all.” [Source: http://www.nytimes.com/2003/09/03/education/03CHEA.html?ex=1063590230&ei=1&en=1b3f08c596964ddf] Any student who does this in this class will receive not only an “F” on the assignment in question, but an “F” in the entire course and possibly–probably–suspension from the university.  The same goes for copying another student's work and turning it in as your own work. Don't cheat.  If you are unclear about the definition of cheating, consult your student handbook, and remember that if you think you might be cheating, you probably are.  The Tribunal  before which Cheaters appear is severe in its justice and not given to mercy.  The professor will not hesitate in his sacred efforts to exile Cheaters from the company of Scholars.

DISCUSSION GRADE

There is often confusion and suspicion over just how a person can be graded for class participation.  In this class you can earn one of three possible grades for each discussion:


1.   An "F" if you are absent from discussion for any reason or come without having read 
      the material.


2.   A "C" if you are present and bring the appropriate abstracts with you.

 
3.   An "A" if you are present with abstracts and participate actively.

The lowest grade will be dropped to permit one absence, and the remaining grades will be averaged at the end of the term to determine the overall class participation grade.  Attendance at all discussions without absence will merit extra credit. [OUTCOME VII: It is an expected “outcome” that students be able to take part with confidence in group discussion.  This grading system “assesses” that “outcome.”]

As to grading, non-discussion abstracts, film paragraphs and the completed portfolio will together count 15% of the total class grade, participation in class discussion (including discussion abstracts) will count 25%, the analytical essays 20%, the book dissection exercise 20%, and the final paper 20%.  A REMINDER:  Any work handed in late will be docked one letter grade for each day it is late.  Discussion abstracts will not be accepted late, but must still be completed for the portfolio due the end of the term.  Chronic sloth and procrastination may result in exile from the course to the Lower Regions, i.e., Inlow Hall.  As a point of information, the professor does not use the plus/minus system in assigning course grades, but he does assign value to pluses and minuses in grading individual course assignments.  Students should likewise be aware that in order to gain credit for this course under the new University Writing Requirement (assuming it is approved under that program), they must achieve a grade of C- or better.  Students should also feel free to avail themselves of the considerable resources in the university writing laboratory at any time.

TEXTS

Gore Vidal, Creation.


A packet of readings to be copied individually by students.  The novel can be purchased at the bookstore in Hoke University Center, and a copy is also on reserve in the EOU Library.

OH YES–CELL PHONES AND OTHER CHILDHOOD BEHAVIORS
If it rings, it will be confiscated, so you might want to turn it off.  Leave the chewing gum outside the classroom along with breakfast and lunch.  Coffee or soft drinks are permitted.  Spitting tobacco may cause the professor to hurl on the offender.  It is the dumbest, most obscene habit in the world.  Don’t let him catch you doing it within his range of vision, or you’ll get a long, grisly sermon about mouth and throat cancer.  The same goes for packing dried-out tobacco leaves in a little tube of paper, lighting the whole thing on fire, sticking it in your mouth and inhaling the poisonous waste product.  Do you really want fire that close to your face?

COURSE OUTLINE AND READING ASSIGNMENTS

Week I:
September 26-30.



The Great Rivers and the Birth of Western Civilization.



Reading:  "Overview."



Do not write an abstract of the overview.  Instead, use it to complete the time line exercise due early next week.  It is a very large reading.  Don’t put it off!



September 28:  Discussion Abstracts DUE (Remember that since these are discussion abstracts, you must include a single analytical paragraph at the end of all these individual abstracts which responds to the questions below!):



In the Beginnings: “Egypt”



In the Beginnings: “Mesopotamia”



In the Beginnings: “The Hebrews”



In what ways are these three versions of the origins of the world similar, and in what ways are they different?



September 29: Lecture Abstract DUE:



“Grisly Assyrian Record of Torture and Death”

BOOK DISSECTION EXERCISE CHOICE WITH REVIEW DUE IN ONLY ONE WEEK!  

Week II:
October 3-7.



The First Great Empire.



October 3: Lecture Abstract DUE:



“Hatshepsut: The Female Pharaoh”



October 4: Discussion Abstracts DUE:



“The Dialogue of Pessimism” [CONTINUED ON NEXT PAGE!]



“Gilgamesh Fails to Find Eternal Life”



“The Book of the Dead”



How were Mesopotamian and Egyptian religion different?  What do their religious stories tell us about their societies, cultures, and outlook on life?



October 5:  Time Line/Map Exercise DUE.



October 6:  Discussion Abstracts DUE:



“The Triumphs of Darius, Great King, King of Kings”



“A Greek Account of Persian Customs”



Persians and Greeks obviously had different perspectives on the Persian Empire!  How are they different?  Why?                      



October 7:  Book Dissection Choice DUE.  You MUST have procured a review and cleared your book with the professor by this date!

WARNING!  KEEP ALL OF YOUR ABSTRACTS FOR THE PORTFOLIO DUE AT THE END OF THE TERM!  PLAN AHEAD.  ABSTRACTS ARE DUE NEXT WEEK IN ADDITION TO THE FIRST ANALYTICAL ESSAY!

Week III:
October 10-14.



From Abraham to Solon.



October 11:  Discussion Abstracts DUE:



“The Babylonian Account of the Flood”



“Biblical Account of the Flood”



“The Laws of Hammurabi”



“The Sinai Covenant”



To what extent does the Biblical version of the flood derive from the earlier Mesopotamian version?  How about the laws?  We will trace connections and disparities.



October 12: Lecture Abstract DUE: 



“Changing Times Bring on a Moral Order”



October 13: Lecture Abstract DUE:



“Xenophon Describes the Upbringing of Spartan Boys and Girls”



October 14: FIRST ANALYTICAL ESSAY DUE: Take one of the following roles: a Babylonian priest, an Assyrian soldier, a Persian governor, or an Israelite merchant.  In your role, you have traveled widely throughout the known world and have observed the other cultures.  It is 500 BC.  Analyze the other cultures and histories and compare them to your own.

WARNING!  ABSTRACT ON NOVEL DUE IN TWO WEEKS!

Week IV:
October 17-21.



The Glory that was Greece?



October 17: Discussion Abstracts DUE:



“Winning at Olympia”



“Games for Girls”



“The First Olympics: Competing for the Greater Glory of Zeus”



A deceptively simple question: Why did the Greeks compete in sports?  How were their Olympics similar to and different from ours?



October 18: Peer Review of Essay I DUE.



October 19:  Discussion Abstracts DUE:



“Plutarch: Solon’s Constitution”



“Plutarch: The Lycurgian Constitution”



“Pericles’ Funeral Oration”



“The Old Oligarch: A Realistic View of Athenian Democracy”



Here we have both the Athenian and Spartan “constitutions” as well as two views of Athenian Democracy.  Were the Athenians hypocrites?  Is Spartan oligarchy better because it’s honest or ugly because it’s tyrannical?  You decide!



October 20: Discussion Abstracts DUE:



“Greek Drinking Parties”



“Plato: Euthyphro”



“Plato: Hippias Major”



What is the goal of Socrates in these dialogues?  How would he define education?



October 20: Film: “Barefoot in Athens” Bring with you to the film an abstract of the selection in the packet: “Apology.”  For your film paragraph, compare the speech he gives in the film to the document you’ve read.



October 21: REVISED Draft, First Analytical Essay DUE together with peer-reviewed first draft.

Week V:
October 24-28.



The Hellenistic World.



October 24: Film paragraph DUE.



October 24: Extra Credit Film: “Alexander the Great” Those who manage to sit through this awesomely bad film are certainly entitled to extra credit!  We will occasionally pause to observe where it gets the history right even as we mock it wittily.



October 25: Discussion Abstracts DUE:



“Plutarch: Alexander as Hero”



“The Mystery of Persepolis”



“Greek Gifts”



Here we have several views of Alexander the Great and his legacy.  Was he “great”?  In what ways?  Could he also be called “Alexander the Awful”?  Why or why not?



October 26: Discussion Abstracts DUE:



“Mother and Child in the Greek World”



“Aristotle Deplores the Freedom of Spartan Women”



“Aristotle on the Governance and Arete of Women, Children, and Slaves”



Was Sparta actually more enlightened than that legendary democracy, Athens, when it came to the treatment of women?  Or not?  How were women treated in Greece compared to the other ancient civilizations we’ve studied so far?



October 28: Discussion of the novel, Creation by Gore Vidal.  YOU ONLY HAVE TO READ “BOOKS” ONE, TWO, THREE, FIVE, EIGHT AND NINE. [You are certainly free to read the other parts of the novel, but we will only discuss these six parts.] Bring with you to class an abstract of no more than three pages proving you have read the assigned parts.  Question for the reaction paragraph: Is the author biased in favor of the Persians?  Against them?  What does he think of the Greeks?  TWO DISCUSSION GRADES.

WARNING: BOOK DISSECTION EXERCISE DUE IN ONE WEEK!!

Week VI:
October 31-November 4.



The Grandeur that was Rome?

NOVEMBER 1 IS ELECTION DAY.  TRY TO REMEMBER HOW SERIOUSLY THE GREEKS AND ROMANS BOTH TOOK THE PRIVILEGE OF VOTING, AND HONOR THEIR MEMORY BY EXERCISING IT.  NOT VOTING IS THE MOST OBNOXIOUS FORM OF FLAG-BURNING.  THIS PARTICULAR REPUBLIC CAN SURVIVE EVERYTHING BUT APATHY.



October 31:  Lecture Abstract DUE:



“Cato the Elder: Traditional Standards in a New Age”



November 2: Visit from a first-century B.C.E. Roman Senator named Marcus Metellus Antonius Illyricus, a patrician Roman senator who comes to us directly from the year 70 B.C.E., the year of the consulships of Pompey and Crassus: He will know nothing of what happened after that year.  Be prepared to ask him two questions based on what you've learned in the course so far and bring with you an abstract of the following article: "Polybius: The Roman Constitution."  This experience counts as a discussion grade, and your two questions must be turned in with the abstract.



November 4: Book Dissection Exercise DUE.

Week VII:
November 7-11.



The Roman Revolution.



November 7-9: Simulation, The Roman Revolution



Abstracts due November 7:



“Julius Caesar: The Man and the Statesman”



“Plutarch Recounts Caesar’s Overweening Ambition”



November 8: No abstracts due: ATTENDANCE REQUIRED!



Abstract due November 9:



“Cicero Cautiously Defends Caesar’s Assassination”



November 10: Film: “Gladiator” Bring with you to the film an abstract of the reading “Murderous Games.”  Write a paragraph detailing the ways in which the film deviates from how gladiatorial games were really fought.



November 11: Discussion Abstracts DUE:



“Champion of Liberty: Second Philippic”



“Dio Cassius: The ‘True Democracy’ of the Roman Empire”



“Nero Unmaligned”



Was Rome better off with an emperor instead of an oligarchic Republic?  We will debate the issue!

Week VIII:
November 14-18.



A Less Grand Rome.



November 14:  Film Paragraph on “Gladiator” DUE.



November 14: Discussion Abstracts DUE:



“In the Year 1, Augustus Let the Good Times Roll”



“May the Earth Rest Lightly: Roman Graffiti and Epitaphs”



“Ancient Roman Life”



So, were times good or lousy during the early empire?  Who had it easy, and who had it hard?



November 15:  Discussion Abstracts DUE:



“Women in Roman Society”



“Women in Rome”



How did the status and rights of women in Rome compare to those of women in Greece and earlier civilizations?



November 16:  Discussion Abstracts DUE:



“The Athenian Democracy and Its Slaves”



“Slaves: Torment and Revolt”



“The Ancient World’s Peculiar Institution”



Slavery was a constant in the ancient world.  How did this institution change over time from civilization to civilization?



November 18:  Analytical Essay DUE: Analyze the similarities and differences between Greece and Rome in the following areas: political structure and practice; social structure; and intellectual life.

Week IX:
November 21-22.



The Great Empire Falls.



November 21: Discussion Abstracts DUE:



“Petronius: From Trimalchio’s Dinner”



“Seneca From the Epistles”



“Provincial Administration: The Letters of Pliny and Trajan”



Was Trimalchio the reality and Seneca the ideal, or the other way around?  Which way would Pliny and Trajan prefer?
Which do you think represents the “real” Rome?




November 22:  Theme Statement DUE for those designing course units for the final project.



November 22:  Peer Review of Essay II DUE.

Week X:
November 28-December 2.



Christianity and a Distant Civilization Across the Sea.



November 28: REVISED Draft, Second Analytical Essay DUE together with peer-reviewed first draft..



November 29: Lecture Abstracts DUE:



“Ecstacy in Late Imperial Rome”



“Born Again: A Mithraic Prayer”



“A Vision of the Goddess Isis”



November 30:  Discussion Abstracts DUE:



“Tacitus Describes Nero’s Persecution of Christians”



“Christian Apocalypse: The Book of Revelation”



“Trajan and Pliny Discuss How to Handle Accusations against Christians”



“St. Perpetua Describes Her Impending Martyrdom”



“Tertullian: The Christian View of the Persecutions”



Did persecution help Christianity or hurt it?  How did the Roman view of Christians change over time–or did it?



December 1: EXTRA CREDIT Lecture Abstract DUE: “Cracking the Maya’s Code.”



December 2:  ALL PORTFOLIOS ARE DUE IN ORDER ON THIS DAY.  Divide your portfolio into two parts.  One part will include ALL of your abstracts and film paragraphs in the precise order in which they were due.  The other will include the book dissection exercise and two analytical essays.  Introduce the portfolio with a cover sheet detailing the abstracts included in the portfolio that have yet to be graded (that is, the ones you neglected to do at the time they were due!) as well as the abstract on the film.  Include a cover sheet even if every other assignment has been graded explaining that every other assignment has been graded!  The portfolio is worth THREE abstract grades.  It will receive three A's if is complete and three F's if it is incomplete by so much as one abstract.

DECEMBER 7, 8:00-10:00 AM:  Final Examination Period for this class.  FINAL PROJECT DUE BY 9:00 AM.  Students must pick up their graded portfolios by this time, or the final project will not be graded.


ROMA VICTOR!

ABBREVIATIONS USED IN COMMENTS ON PAPERS

Circled Word 

This word is misspelled or misused.

AG                  
Agreement.  You have incorrectly mixed a plural and a singular in the same sentence.

ANT?


Antecedent is unclear.  To what does this pronoun or adjective refer?

AWK 


Awkward or ungrammatical sentence structure.  Sentence needs to be restructured to communicate your ideas better.

C.S.


Comma splice.  You have incorrectly merged two distinct sentences with a comma.

CONT.

Contraction.  Do not use a contraction in formal writing.

DANG. PREP. 
Dangling preposition, as in “where is it at?”  “Who is he with?”

EX?  


Example?  You have made a statement which needs to be supported by a specific example or piece of evidence.

O-S


Overlong sentence.

RED. 


Redundant.  You have already made this point and do not need to make it again.

REP.


Repetitious.  Either you are overusing a specific word or phrase, or you have repeated it from a previous paragraph.

R-O 


Run-on sentence.  You have forced two or more sentences together into one.

SENT. FRAG.
Sentence fragment.  You have stranded  a dependent clause or phrase by    itself.

VTC


Verb tense confusion.  You have mixed verb tenses without logical justification.

WD. CH.

Word choice.  The word you have used does not communicate your meaning.

?


Your meaning is unclear here.


UNIVERSITY WRITING REQUIREMENT

Eastern Oregon University is strongly committed to the view that writing aids in learning and that writing skills are key to professional success. The University Writing Requirement (UWR) requires that students receive attention to writing throughout their studies and that students demonstrate their mastery of discipline-specific writing. To this end, all students entering in Fall 2004 must complete the following: 

q 


q 


q 


The means for satisfying this requirement are described in each major. 

Outcomes for lower-division UWR writing-intensive courses: 

q 


q 


q 


q 


q 


Outcomes for upper-division UWR writing-intensive courses: 

q 


q 


q 


q 


q 


This class has been designated as writing-intensive. Students must complete all UWR writing-intensive courses with a C- or better, and UWR writing-intensive courses must allocate at least 30% of the overall grade to formal writing assignments, with at least 25% of the overall grade based on evaluation of individually written papers that have been revised after feedback. 

UWR writing-intensive courses will address punctuation, grammar, and disciplinary documentation style, but they are primarily intended to be discipline courses, which use writing tasks to help students learn the material and learn how to write effectively in the discipline. 

B. First-year students admitted prior to Fall 2004 and transfer students with demonstrated need, as determined by their program advisors, may substitute the Writing Proficiency Examination (WPE) for the UWR. [Include WPE information from 2000-2002 catalogue.] 
 






