GEC Biennial Assessment Report—2008-2010
The General Education Curriculum (GEC) Biennial Report highlights the full-cycle assessment results completed between 2008 and 2010.  All aspects related to the systematic assessment of GEC have been integrated into this report to demonstrate areas of strength and weakness in the curriculum and in the processes employed to support curricular change.

The mission of EOU’s General Education Curriculum is to provide students with a breadth of knowledge infused with practical and intellectual skills in civic engagement, communication, critical thinking, and inquiry that will enable students to succeed in the 21st century.  The mission of the GEC is as follows:

Mission

“Eastern Oregon University is a community of scholars who understand that learning is a life-long process.  The GEC provides opportunities for students to become reflective, responsible citizens of strong mind and ordered intellect who see multiple points of view.  The University expects graduates to use their knowledge of the human condition and the physical world to adapt to, solve the problems of, and thrive in an ever-changing world.

The 60 credit General Education Curriculum serves the diverse student body of Eastern Oregon University by helping students to integrate into university life and challenging them to become critical, creative thinkers and engaged, knowledgeable citizens, open to new ways of looking at the world.”

The Report is divided into five key outcome areas for GEC:

Content Knowledge

Inquiry

Communication

Critical Thinking

Further Learning and Civic Engagement 

Content Knowledge:  A general education course introduces students to the broad strokes of accumulated knowledge in a specific discipline through its key vocabulary, content, and concepts.  A general education course contextualizes the discipline historically, culturally, and socially.
Objective:  Demonstrate increased vocabulary, content, and conceptual knowledge in a variety of disciplines.

Learning Outcome:  Demonstrate increased vocabulary, content, and conceptual knowledge in a given discipline.

The GEC is divided into four broad areas of content knowledge that are coded as such in EOU’s Banner system:  

· Aesthetics and Humanities (AEH)
· Science-Math-Information Technology (SMI)
· Social Sciences (SSC)
· Artistic Processes and Creation (APC
A fifth category, Gateway (GTW), provides students with intellectual skill development that is not content specific.
Content Knowledge was assessed in 2008-2009.  Although the team experienced a series of miscommunications and setbacks, the results of the assessment revealed three issues, at least:

· a weakness in the conceptualization of GEC as a hybrid of distribution outcomes and learning outcomes

· a logistics problem in having faculty organize and lead the GEC assessment protocol

· an inadequacy in rubric traits to adequately describe discipline-specific content knowledge
The Team Leader recommended that GEC Content Knowledge assessments be conducted in the context of academic portfolios and in accord with discipline-specified cycles of assessment.  This recommendation was adopted and approved by EPCC on 11/24/09.

Content knowledge has since become a published learning outcome in most, not all, degree program portfolios.  In the absence of a viable GEC rubric to assess content knowledge, degree programs may implement suitable means for assessing content knowledge and may set benchmarks accordingly.  Because of its Banner interface, TracDat software will enable the university to query GEC content knowledge results in the future.

Between Spring and Fall 2009, six disciplines assessed for GEC content knowledge and conform to the sampling team protocol that two faculty members per division participate in the GEC Sampling.  It should be noted that each discipline set its own benchmark for minimum accepted performance on terminology and use of terminology and key concepts:  English (74% AEH), Theater (89% APC), Biology (90% SMI), Chemistry (94% SMI), History (97.2% SSC), and POLS (100% SSC).
The results show that in ENGL 206, required of all majors, students at the lower-division level struggle for mastery of vocabulary and use of key critical concepts, while in the other disciplines, they meet and exceed the benchmarks.   While the results of ENGL 206 appear anomalous, their recommendation is well-taken: content expectations in all discipline-based curricula need to be carefully mapped, the expectations made explicit, and appropriate instruments developed and shared at the department level initially, but also discussed more broadly in the context of performance expectations for GEC courses.  
Inquiry:  A general education course introduces students to the heuristic of the discipline, its ways of knowing and processing the world, its forms of inquiry and ways of solving problems.
Objective:  Employ approaches to inquiry from a variety of disciplines.

Learning Outcome:  Demonstrate the ability to employ approaches to inquiry from any given discipline.

The GEC Inquiry learning outcome has Proficient/Adequate/Developing levels indexed to the following traits:
1. Question of interest to the student that can result in deeper knowledge or understanding.  Student exhibits intellectual curiosity and asks questions—81.6% performing at benchmark for Adequate/Proficient
2. Well-conceived methodology appropriate to the discipline leading to a conclusion based on the data—84.55% performing at benchmark for Adequate/Proficient
3. Appropriate use of technology—87.25% performing at benchmark for Adequate/Proficient
4. Connected to relevant research and expertise—82.55% performing at benchmark for Adequate/Proficient
The Inquiry learning outcome was assessed in 2008-2009 by a Sampling Team, one of whose recommendations resulted in a change in the rubric (“problem” changed to “question”), with the change incorporated above.  Minimum expected performance at adequate and proficient levels for all GEC learning outcomes was institutionally set on a trial basis at 85% in 2009, pending further discussion.  Based retrospectively on a benchmark of 85%, students are not meeting the institutional benchmark in three of the four trait areas—in student-generated questions, in methodologies of knowing within a discipline, and in the ability to connect to research and expertise.  

In response to the Sampling Team’s recommendations, the university—vis-à-vis the Compass grant—hosted three Inquiry Workshops during Fall Orientation 2009 in order to facilitate faculty development in the area of Inquiry generally and its application to varied disciplines specifically.   At this point in time, continued professional development and sharing of best practices needs to occur.  The GEC Inquiry outcome needs to be mapped department by department to render transparent where students are likely to be explicitly introduced to the inquiry outcome, and the benchmark for performance in each trait of the outcome need wider discussion (see table with distribution of GEC learning outcomes at end of report). 

Communication:  A general education course assists students in learning the reading, writing, and general communicative skills required by the discipline, often guiding students through the processes of reflection, response, and revision to enhance effectiveness.
Objective:  Demonstrate the ability to read, write, and communicate, taking into consideration purpose, audience, and occasion.

Learning Outcome:  Demonstrate the ability to communicate effectively in speech, writing, and/or with discipline specific skills taking into consideration purpose, audience, and occasion.

The GEC Communication learning outcome has Proficient/Adequate/Developing levels indexed to the following traits:

1. Focus and logical organization—67.7% performing at Adequate/Proficient levels
2. Presentation of evidence—59.6% performing at Adequate/Proficient levels
3. Editing—66.7% performing at Adequate/Proficient levels
4. Ethical and appropriate use of graphics, media, and source materials—58.6% performing at Adequate/Proficient levels
The Communication learning outcome was assessed in 2008-2009 with an n of 15, and again in 2009-2010 with an n of 99.  The earlier assessment primarily recommended that wider discussion of the communication outcome occur so that faculty clearly understand the nature and parameters of “communication” before identifying it as a course outcome.  Although EPCC attempted to revise and clarify the parameters of what “Communication” can mean as a result of the 2008-2009 Sampling Team’s recommendations, the learning outcome itself continues to allow for ambiguity in what constitutes “communication”.
The ambiguity was addressed in the course of discussions by the 2009-2010 Sampling Team—it is finally impossible for students to demonstrate the traits identified by the learning outcome if there are no assessable writing and oral presentation components that result from the assignment.  Faculty members noted that students continue to struggle with written and oral proficiency, even when assignments leading up to the assessed assignment helped to develop their communication skill level.   Various writing problems, learning disabilities, and literacy issues in a second language point to the need to view the Communication learning outcome as a progressive skill that warrants more careful attention in course sequencing, course placement, and disciplinary strategies for scaffolding students’ development in this area.
The English/Writing and Communication faculty should be supported by the university to design a faculty development series around issues related to the Communication learning outcome—literacy (reading, writing, speaking), writing, and oral presentation—culminating in a GEC Communication Workshop.  The university should also provide targeted assistance in mapping the Communication outcome department by department or some larger venue in order to identify where the GEC Communication outcome is occurring in the GEC curriculum.

Critical Thinking:  A general education course requires students to develop the habits of mind within a discipline, considering the different purposes and audience for the work within the course, and reveals to students the connections the discipline has with other disciplines.
Objective:  Demonstrate the ability to identify and explain issues, recognize contexts and assumptions, acknowledge multiple perspectives, evaluate evidence to reach conclusions.

Learning Outcome:  Demonstrate the ability to identify and explain issues, recognize contexts and assumptions, acknowledge multiple perspectives (recommended addition: or multiple approaches to problem solving), evaluate evidence to reach conclusions.

The GEC Critical Thinking learning outcome has Proficient/Adequate/Developing levels indexed to the following traits:

1. Identifies and explains issues
2. Recognizes contexts and assumptions

3. Acknowledges multiple perspectives (recommended addition: or multiple approaches to problem solving)

4. Evaluates evidence to reach conclusions

The Critical Thinking learning outcome was assessed in Spring 2008, and will be assessed again in 2010-2011.  Overall, faculty conclusions are that students perform very well against the Critical Thinking rubric, with 89% achieving Adequate/Proficient levels overall.  The weakest trait, and thus the trait students need more explicit development in, is in the evaluation of evidence.
In 2010-11, two Sampling Teams will begin in Fall to assess the GEC Critical Thinking outcome, and a third online team will be selected to begin in Winter.  While faculty report facility in making Critical Thinking an explicit outcome of their courses, next year’s sampling teams will continue to focus on transparency of the learning outcome in course instruction, levels of performance expected at the 100- and 200-level, and parity of outcomes in on-campus and online learning environments.
Further Learning and Civic Engagement:  A general education course encourages students to see opportunities for further reflection, lifelong learning, and service to society in ways that allow them to apply the skills and knowledge of the course in settings outside the university classroom.
Objective:  Demonstrate a readiness for further learning and for service to society.

Learning Outcome:  Demonstrate a readiness for further learning and for service to society.

The GEC Further Learning and Civic Engagement learning outcome has Proficient/Adequate/Developing levels indexed to the following traits:

1. Explores multiple viewpoints and reflects on changes in personal attitudes and beliefs—93.5% performing at Adequate/Proficient levels
2. Exhibits an ability to listen, communicate, and engage within a civic discourse community—94% performing at Adequate/Proficient levels
3. Demonstrates an ability to act in inclusive ways within a group—93.5% performing at Adequate/Proficient levels
4. Demonstrates readiness for service to society through engagement with organizations, public interest groups, and other campus or community-based movements—94.3% performing at Adequate/Proficient levels
The GEC Further Learning and Civic Engagement learning outcome was assessed in 2009-2010.  Only three lower-division courses had identified Civic Engagement as an explicit GEC outcome of the course.  Faculty teaching these three courses participated in the Sampling Team.  The aggregate sample size was 154, mostly from Music.  
Art, Music, and Political Science have a strong record of preparing students in the area of Civic Engagement and were able to select assignments and apply the rubric in a direct assessment (Political Science) or adapt the rubric to capture information indexed to the criteria through an indirect survey instrument (Art and Music). The results were well above the 85% institutional benchmark for this learning outcome.  

The Civic Engagement outcome is a stated value of EOU’s General Education Core program, and so it will be important for the faculty to discuss with Student Affairs ways in which their programs (Club activities, leadership, etc.) might productively complement the GEC and partner with faculty in student’s achievement of this outcome at the developing and adequate levels.  

In addition, a Civic Engagement Workshop is recommended during the Fall 2010 Faculty Orientation.  Clarification of the learning outcome—with EPCC and with faculty in general--and application of rubric criteria would promote dialogue about the various approaches possible to engaging students in the discourse communities of a discipline.  This would assist in strengthening the Civic Engagement component of the GEC curriculum and begin a conversation about the levels inherent in the rubric and the level of proficiency students begin with in a course.
Recommended revisions were made to the rubric itself and will be presented to EPCC in Fall 2010:
1. Explores multiple viewpoints and reflects on changes in personal attitudes and beliefs.

2. Demonstrates an ability to listen, communicate and act in inclusive ways within a civic discourse community.

3. Demonstrates a readiness for civic engagement via participation in campus and community-based groups.

**2008-2009 Distribution of GEC program outcomes in lower-division course offerings are matrixed in the table below; in 2009-2010, an all-call was made to faculty to discuss the results below programmatically, and to submit to the AVP any changes in learning outcomes identified with GEC courses; only a few changes were made (less than 5).  GEC program outcomes remain unbalanced.

	GEC Program Outcomes 
	Total #  Lower Division Courses
	2—Inquiry / %
	3—Communication / %
	4—Critical Thinking / %
	5—Civic Engagement / %

	AEH
	51
	4 / 8%
	28 / 55%
	20 / 39%
	0 / 0%

	SMI
	57
	15 / 26%
	4 / 7%
	35 / 61%
	0 / 0%

	SSC
	28
	4 / 14%
	7 / 25%
	15 / 54%
	0 / 0%

	APC
	33
	11 / 33%
	15 / 45%
	7 / 21%
	2 / 6%

	GTW
	11
	0 / 0%
	3 / 27%
	2 / 18%
	0 / 0%

	TOTAL
	180
	34 / 19%
	57 / 32%
	79 / 44%
	2 / 1%
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